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Abstract 

In our society, learning in an online setting is on the rise and learning a second language is 

becoming increasingly beneficial. The following text presents a review of the critical success 

factors for teaching a second language in an online setting. The results indicate that the 

effectiveness of an online language classroom environment can depend on a wide range of 

features such as appropriate technological tools, class resources, diverse instruction, strong 

classroom management skills, good communication, a friendly classroom environment, and 

experience teaching online. When applying this research in my own online classroom, it was 

found that with these implemented necessities, the number of students who completed their 

language output assignment, titled “Time to Talk”, significantly increased. 
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CHAPTER I: INTRODUCTION 

 

 Online learning is no longer a unique component that can be used to educate students; 

instead, it is becoming more mainstream for students throughout the world. Students are 

enrolling in online learning courses in record numbers (Allen & Seaman, 2013). The constant 

improvement of online learning technologies, the use of the Internet as a way for students to 

communicate with their instructors, and the overall ability to obtain an education online, has 

allowed online learning to take the current education system to new and higher heights. 

 Online education has also been seen as the fastest growing alternative to traditional 

public schools in K-12 education (Glass & Welner, 2011; LaPlante, 2012). Several virtual schools 

have appeared within our country and have contributed to a great amount of educational 

achievement in schools where there had once been very little success. There has been a 

constant increase in the total number of high school students enrolled in online courses and 

pursuing online education (Glass & Welner, 2011). Through online learning, numerous students 

can graduate from high school, where students may not have had the opportunity to graduate 

or succeed due to certain restrictions on education in their area. The future of education is 

projected to increasingly include classroom courses that have hybrid features or are delivered 

solely online (Glass & Welner, 2011). 

 Online education for grades K-12 has been additionally known as a solution to a variety 

of educational concerns, including overpopulated classrooms, lack of highly qualified and 

certified teachers in local schools, shortage of desired courses, and the challenge of 
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accommodating students who need to learn at a particular pace and in a different environment 

(Cavanaugh et al., 2009). School districts and numerous states have increasingly included online 

learning as a means of educating students, and the traditional face-to-face environment is no 

longer the only method of providing education to students. The expansion of using technology 

and online learning has contributed to the creation and support of K-12 online education 

(Cavanaugh et al., 2009). 

 Online learning demonstrates the potential to transform K-12 education by allowing 

students opportunities to other high-quality educational choices outside the traditional 

classroom, and providing instruction that is tailored to meet specific student needs. Various 

educational innovations, along with the desire to serve increasing numbers of students and 

meet their diverse needs, have caused many K-12 schools to rethink and expand their learning 

and instruction methods. As the number of students using online education has increased, 

questions and concerns about high school online education as a method of learning and 

delivery have emerged also. People question the quality of the instruction and education 

compared to a traditional school (Cavanaugh et al., 2009). The overall growth in the total 

number of high school students currently taking online courses, as well as the importance of 

distance learning as a solution to educational challenges, has increased the need to study more 

closely the factors that contribute to successful K-12 online education outcomes. 

 In addition to concerns for online education as a whole, certain subjects being delivered 

solely online have been questioned more than others. More recently than other disciplines, K – 

12 second language instruction in an online setting is becoming more common. The 
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effectiveness of learning a second language online is often a cause for concern because of the 

lack of face-to-face communication and a physical classroom, given that traditional language 

classrooms are typically highly interactive. However, although learning it in an online setting 

may not be widely accepted, it is agreed upon that learning a second language and being 

bilingual is greatly beneficial. 

 The multilingual world is becoming increasingly globalized and it is therefore very 

valuable to know more than one language. There are three main reasons for this such as, an 

additional language can help progress in a career, gain an awareness of other cultures, and it 

helps increase understanding and knowledge of one’s own language (Pope, 2008). 

 One of the most significant reasons to be bilingual is for employment purposes. More 

and more job advertisements are specifying that they would prefer proficiency in more than 

one language. Furthermore, as more companies begin to trade internationally, people are 

frequently beginning jobs for which they need no language skills at first, but then being asked 

to relocate abroad, or offered a promotion that requires language skills. In fact, research shows 

that college graduates who were proficient in a second language had a 2 – 3% wage premium 

(Saiz & Zoido, 2005). Therefore, knowing another language helps with career enhancement 

(Pope, 2008). Some people refute this claim by saying that there are plenty of other jobs 

available that only require one language, but this is simply not the case anymore with the global 

recession and more countries being international. 

 An additional reason that it is beneficial to know more than one language is that it 

increases cultural awareness and allows you to communicate with different people (Pope, 
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2008). The best methods of learning languages also entail learning about another culture, 

especially when your language skills get to a higher level. This awareness allows people from 

different nationalities and religions to get along with each other better, which is very important 

given the high levels of immigration. Many countries with high immigration levels have trouble 

with a lack of integration, and this is often because of the language barrier, so people end up 

being segregated, staying in communities where their own language is spoken. Even those that 

say they don’t care about meeting people of other cultures will have noticed these problems, 

and should accept the importance of learning other languages (Pope, 2008). 

 Finally, people should learn additional languages because it helps with the mastery of 

their own language and it is proven to be good for the brain (Pope, 2008). Some people believe 

that learning more languages leads to confusion, but besides the occasional odd word being 

misused, this is simply not the case. If one learns a new language, they have to study the 

grammar from scratch, and therefore end up with a much more in-depth knowledge of 

grammar as a whole than people who only speak one language. Furthermore, if you learn 

languages with similar roots, learning one of those languages can help you learn the others 

such as French, Spanish, and Italian (Pope, 2008). 

 Overall, there can be no denying that knowledge of multiple languages is an altogether 

positive attribute for individuals and society. It is highly beneficial to know more than one 

language for many different aspects of a person’s life. If more people were multilingual, the 

world would be a more connected, prosperous place. 

 Knowing that learning a second language is highly valuable, and knowing that more  
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students are learning in an online setting, it is essential to learn how to make this traditionally 

highly interactive, face-to-face subject area effective in an online classroom. Online language 

teachers can ensure the success of the students in their classroom by researching and following 

through with the needs for an effective online second language learning environment. 

Therefore, the questions guiding this research are: What are the critical success factors for 

teaching a second language in an online setting? When implementing these strategies, are the 

students actively participating in second language output and successful in class? 
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CHAPTER II: LITERATURE REVIEW 

Literature Search Procedures 

 To locate the literature for this thesis, searches of EBSCOhost, EZproxy, Taylor and 

Francis Online, Online Wiley Library, and ERIC, and were conducted for publications from 2000 

to 2018. This list was narrowed by only reviewing studies from peer-reviewed journals that 

focused on online language learning, online teaching strategies and professional development 

in second language content area literacy found in journals that addressed the guiding 

questions. The key words that were used in these searches were “online language learning,” 

“second language acquisition online,” “online language teaching,” and “online second language 

teaching methods.” The structure of this chapter is to review the literature on online second 

language teaching in six sections in this order: Technology; Resources; Instruction; Classroom 

Management; Communication and Teacher Characteristics. 

Critical Success Factors for Online Second Language Teaching 

 Online learning can be viewed as an easily attainable way to earn an education and has 

become widespread with the emergence of the Internet and other new technologies. A student 

simply needs a device that can connect to the Internet and they are set. However, this does not 

guarantee to be the optimal learning environment. According to Lin and Zheng (2015), online 

environments pose new challenges to students and teachers, and this is especially true in the 

case of language courses. In addition, Alberth (2011) explained in his article, Critical success 

factors in online language learning, that with the rise of online language courses, so too does 

the research examining it’s effectiveness and a desire to answer the questions, what are the 
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critical success factors needed in online language learning (Alberth, 2011)? Similar to in the 

traditional classroom, there are certain resources and attributes, or “critical success factors” 

that can make teaching and learning a second language online more successful (Alberth, 2011). 

The success of an online language environment can depend on a wide range of necessities from 

technological tools to personality traits of the teacher.  

Technology 

 From the first day of school, there are certain technological tools that the teacher 

should be using to help guide students to success in an online language learning classroom. 

First and foremost, the online language teacher and students will need reliable technology. As 

stated in his research, Alberth (2011) explained that no matter how great the instructional 

design is, or how difficult the objective is that day, no learning will take place in an online 

language classroom unless there is dependable, working technology. 

 Choice of technology. In addition, the technology should not only be usable, but it must 

also be the correct choice of technology. Alberth (2011) stated that the choice of which device 

to use to support certain language learning tasks is critical, for it’s effectiveness may vary, 

depending on the nature of the tasks at hand. This goes for online language students as well. 

For example, if a student is completing a research essay for Spanish class, a desktop computer 

or laptop computer that can connect to the Internet is the most appropriate device. However, if 

an online language student is contacting their teacher through text or phone call, a cell phone is 

needed. Students must have reliable, working, and the correct choice of technology in order to 

be successful second language learners in an online setting (Alberth, 2011). 
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 Availability of technology. With new technology developing all the time, online 

language teachers are having more options for different tools and applications that can be used 

to enhance their instruction. Specifically for learning a second language, apps like WhatsApp 

and Duolingo are available. These are both apps that can be used for students to practice 

writing, reading, speaking, and listening to the target language. However, in order for an online 

language teacher to utilize these resources, they need to have access to a smartphone or 

tablet, and all students must have the ability to use them as well (Mellati et al., 2018). This 

would require all online language students having a smartphone or tablet. Through their 

research, Mellati et al. (2018) found that online language students believe that they can 

participate in learning a second language more independently and confidently if they have 

access to the Internet and the correct technology devices. Therefore, all online language 

teachers and students must have reliable technology and have access to the best option of 

technology needed for the assigned tasks in order for learning a second language online to be 

most effective (Mellati et al., 2018). 

 Troubleshooting technology. Although technology is crucial for second language 

learning to be successful online, there can be issues that arise when using it. There may be 

times that the Internet is not working correctly, or the program the student or teacher is using 

is continuously showing an error message. In his article, Alberth (2011) explained that this can 

have a major consequence on the flow of online student learning and disrupt students from 

doing what they need to for school. These could be tasks such as completing an assignment or 

joining in on a synchronous lesson. Having background knowledge of how to troubleshoot and  
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resolve the technological issues when they occur can have a huge effect on student learning 

(Alberth, 2011). When online language teachers and students have ideas on how to fix the 

technology that is not working properly, they can get back to the tasks they were completing 

and back to effective teaching and learning. Compton (2009) suggested in her research that in 

order to learn these skills, online language teachers and students may need to attend training 

sessions on technology and how to troubleshoot technology provided by professional IT 

workers (Compton, 2009). 

 Prompt technological support. However, there may be times when the students and 

teachers can’t resolve their technological issues on their own, even with knowledge in 

troubleshooting. The next step to fix their issues would be to call technical support and seek 

further advice. To help make this process more efficient, so students and teachers can get back 

to their schoolwork, prompt and effective technical support must be readily available (Alberth, 

2011). With delayed support, this only puts an even bigger pause on teacher and student work 

that is already being postponed due to the technology issues in the first place. Online language 

students may see this pause in their learning flow as an “out” or an excuse to not have to 

complete the task at hand. Alberth (2011), suggested that by making contact with the technical 

support as accessible as possible, such as with an online chat feature, students will be much 

more open to contacting them and finding a solution to their issue. With easy ways to contact 

and receive prompt and solid support from the technical team, online language students and 

teachers can hopefully resolve their technological issue quickly and easily (Alberth, 2011). 

Therefore, once their technology is back to working effectively, they can continue with their 
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online language learning with little disruption. 

Resources 

 Now that effective technology and technological support is established, there are 

additional actions online language teachers can take to ensure class resources are set so that 

their students are successful from the start of the school year. Li (2018) explained that online 

language students are exposed to more and more online resources and tools with the 

advancement of the Internet. In her book, Chapelle (2001) stated that online language students 

may benefit from resources such as software designed specifically for learning a second 

language (i.e. Duolingo, WhatsApp) and electronic tools to help them with language 

comprehension (i.e. subtitles and text to speech synthesis) and writing (i.e. spelling and 

grammar checkers). In addition, online language students also have access to what some would 

argue is the most important source of data for learning another language: a variety of spoken 

and written language that they can choose from on the Internet (Chapelle, 2001). The range of 

resources and practices creates many opportunities for online language learners and teachers. 

 Online language teachers should perceive these resources accurately, organize them 

efficiently, and provide students with the most suitable second language learning tools for their 

class (Li, 2018). At most online schools, students have access to the necessary resources for the 

class on a message board or similar platform that the school uses. Li (2018) suggested that 

organizing these resources by when they are used or by type of resource can be extremely 

helpful for students. Some online language teachers will upload all resources needed for the 

semester before the class even begins. This can be overwhelming if the resources are not  



16 

sorted or organized in a certain way that makes sense for students to easily find what they 

need (Li,2018). 

Even more than the message board provided by the online language teacher, the 

Internet provides students with access to an unlimited number of resources and tools. 

According to Li (2018), although this is a great feature of online language learning, it is even 

more efficient when teachers simplify the available resources needed for their class and 

organize them in a user-friendly manner. Online language teachers need to encourage students 

to utilize the message board and the resources chosen and created for the class instead of 

searching the Internet for their own tools to help them complete their assignments (Li, 2018). 

 Video tutorials. An important type of resource that has been found to be useful to 

online language students and families is video tutorials. In her article, Chakowa stated that 

video tutorials should be used as one of the first items online language teachers share with 

their students so they can visually see how to access the materials, assignments, and 

assessments that they need (Chakowa, 2018). In addition, video tutorials can be made for more 

specific tasks such as how to complete a test or how to share a discussion post with classmates. 

Chakowa (2018) explained that these videos take the place of modeling that normally occurs in 

a traditional classroom and how online language teachers can incorporate scaffolding. Breaking 

down academic and non-academic tasks into steps is essential for new online language 

students as they are learning how to navigate the online system and complete their 

assignments simultaneously. However, veteran online language students can also benefit from 

the modeling and scaffolding in the video tutorials as well (Chakowa, 2018). 
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Instruction 

An additional way for online language teachers to help students have a clear 

understanding of the class materials and expectations is to keep a consistent structure and 

layout of the class lessons. As Alberth (2011) explained from his research, it is important to 

develop consistent lesson designs to enable students to efficiently navigate the online language 

course materials. Inconsistent designs could be confusing for some online language students 

when trying to access learning materials or using online communication tools (Alberth, 2011). 

Enkin and Mejías-Bikandi (2017) stated in their article that having a generalized structure and 

routine while in an online learning platform will keep the students from guessing what activity 

is next and they will feel more comfortable. For example, a broad lesson structure could be 

beginning with a welcome, followed by a lecture, an activity, and ending with an exit ticket 

question. The consistency of lesson design works well for online language students, especially 

when new to online education (Enkin & Mejías-Bikandi, 2017). 

 Variety of activities. While keeping the lesson structure consistent may be helpful, 

including a variety of activities or assessment types to fit multiple learning styles is essential for 

students learning a second language online (Alberth, 2011). Alberth (2011) quoted in his article, 

“By designing activities that could benefit a diverse array of student characteristics, there is a 

real chance that online delivery will become a success. On the other hand, failing to take 

student characteristics into account may result in meagre learning or, even worse, the failure of 

such endeavours” (Alberth, 2011, p. 26). This can include doing different activities while in a 

synchronous lesson as a class, or offering different options to complete an assignment. As  
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Rubio (2015) shared in his research, “Rather than try to replicate whatever practices are 

common in the F2F classroom, online teaching should explore new avenues for assessment that 

are consistent with a different delivery mode” (Rubio, 2015, p. 406). This idea could be carried 

out by having “choice boards” where online language students have the ability to choose their 

assessment for the specific objectives or units. By choosing the assessment that best fits their 

learning style, this autonomy and control will lead to further student learning and second 

language mastery (Rubio, 2015).  

 Access to materials. Along with having a consistent instructional design and a variety of 

activities, there are other features that are necessary for teachers to have in their synchronous 

lesson room in order for online language teaching to be effective. First and foremost, online 

language teachers must have access to the digital materials and organize what they need for 

their synchronous lesson pre-session (Meskill & Anthony, 2014). The online language teachers 

interviewed in Meskill and Anthony’s study shared that one benefit of teaching a language 

online is having access to all of the visual and aural resources literally at your fingertips. In a 

physical classroom, it can be difficult to come up with examples, pictures, videos, or other 

resources needed on the spot. But because online language teachers are behind a screen, these 

materials can be quickly accessed and shared with the students in a synchronous lesson room. 

This idea was described by one online language teacher surveyed as “Poof it’s there!” (Meskill 

& Anthony, 2014, p. 180). Rather than handling physical objects or writing out examples and 

cues on a board, online language teachers can find and display relevant material quickly and 

efficiently (Meskill & Anthony, 2014). 
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Classroom Management  

 A synchronous lesson room has many features that can assist online language teachers 

during their class. It is essential for only the teachers to have control over these features in 

order for their classroom management to be successful (Meskill & Anthony, 2014). For 

example, being able to pull over new windows with material and information for the students 

when appropriate, or being able to play/pause the instructional video. Meskill and Anthony 

(2014) explained that if the students have the ability to do this as well, this can cause a 

distraction and disrupt their learning. In a survey of online Russian teachers, one teacher 

explained the necessity to have control of the features in a synchronous lesson and at times to 

disable the chat window in the synchronous lesson room. She stated, “Indeed, it can be 

distracting but I only had one class that was out of control with their texting to each other on 

the topics not related to the lesson. If it’s too disturbing, teachers can disable chat” (Meskill & 

Anthony, 2014, p. 183). By utilizing their power over the features during a synchronous lesson, 

online language teachers can have successful classroom management (Meskill & Anthony, 

2014).  

 Sentiment check. Although classroom management may both be needed in a physical 

classroom and an online classroom, there are many things that are different. Most obviously, 

online language teachers are not able to physically see their students while in a synchronous 

lesson room. Online language teachers shared that this can cause a disconnect as a teacher in a 

traditional classroom can often see if a student is understanding the material or not by their 

nonverbal communication (Meskill & Anthony, 2014). Therefore, online language teachers 
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often find themselves asking students if they understand or how they are feeling. In a survey of 

online language teachers, a teacher reflected that she is able to understand “based on their 

reactions” whether students are paying attention and understanding what is going on and that 

she makes adjustments accordingly, much like in the traditional classroom (Meskill & Anthony, 

2014, p. 185). The difference, of course, is the rate and mode of reaction she can observe. In 

addition, online language students will often respond that they are fine and understand the 

concepts even if they do not.  

Li (2018) experimented with this idea and proposed a sentiment-enhanced learning 

model for the online language classroom. In her article, Sentiment-enhanced learning model for 

online language learning system, Li explained that this included having online language 

students share emoticons and texts privately to express how they were feeling about the 

instruction or material at hand. This was a more simple and effective way to get feedback from 

the students. Through her research, Li (2018) found that when online language teachers are 

aware of how their students are feeling or if they are understanding the instruction, the 

teachers can then intervene or re-explain when needed. The semantic-based module can 

perceive the student’s outlook and improve the efficiency of second language learning (Li, 

2018). 

Communication 

 To compensate for the lack of immediate non-verbal cues in online courses, successful, 

clear communication is also needed from both online language teachers and students (Lin & 

Zheng, 2015). Lin and Zheng stated in their article that although asynchronous communication  
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may seem easier on occasion, it is essential to use synchronous communication at times so the 

information is clearly delivered. Research even further advises online language teachers to try 

multiple modes. If emails or texts are not working, then it is important for online language 

teachers to pick up the phone and make a call (Lin & Zheng, 2015). It’s also necessary for online 

language teachers to decide what mode of communication is most appropriate for the reason 

they are contacting the student or family (Enkin & Mejías-Bikandi, 2017). Enkin and Mejías-

Bikandi (2017) provided the example that a short email might be good to explain to students 

the weekly objectives and tasks, but to discuss a student cheating on a test, a phone call may be 

best. Synchronous communication is not only the clearest way to deliver information, but it also 

holds students accountable and can be more impactful on the online language student (Enkin 

& Mejías-Bikandi, 2017). 

 Community building. Teachers cannot only use communication to help a student 

academically, but also in terms of building a community in their online language classroom. 

According to Lin and Zheng (2015), “Teachers can use clear communication including concise 

writing to express care and concern, as well as to demonstrate their interest in building 

relationships with students” (Lin & Zheng, 2015, p. 278). In her research, Senior (2010) found 

that physical separation of online language students has a tendency to reduce a sense of 

community, giving rise to feelings of disconnection, isolation, distraction and lack of personal 

attention. Forming a sense of community and relationships with their students is one of the 

most detrimental things an online language teacher can do (Senior, 2010). Rovai proposed that 

four dimensions define classroom community: spirit, trust, interaction, together with  
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commonality of expectations and learning goals. He stated, “The first of these dimensions, 

spirit, incorporates the feelings of friendship, cohesion and bonding that enable learners to 

challenge and to nurture each other (Rovai, 2002, p. 4). Online language learners need to feel a 

sense of connectedness, and feel a part of and included in the group in order to be successful 

(Rovai, 2002).  

 In a survey of online Russian teachers by Meskill and Anthony (2014), they reported 

asking students about their daily lives and their personal opinions as a means of community 

building. The more an online language student discloses personal information, the more others 

will reciprocate. In turn, the more the students know about each other, the more likely they are 

to establish trust, seek support, and feel overall satisfied in the online language classroom 

environment (Meskill & Anthony, 2014). Increased dialogue about student’s personal lives can 

therefore strengthen the online language classroom community. Meskill and Anthony (2014) 

explained that these conversations can occur as an entire class and/or privately between the 

online language teacher and student. Two teachers interviewed by Meskill and Anthony 

commented about student’s side conversations where students use Russian or English to 

socialize during the synchronous lesson sessions. “Using the chat pod or private chat, students 

actually build connection and build trust online and that minimizes the feeling of isolation” 

(Meskill & Anthony, 2014, p. 182). A sense of community can have lasting effects in an online 

language learning classroom.  

 Senior (2010) continued in her article that as well as developing a relationship with their 

online language teacher and peers, a sense of community will cause students to feel more  
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comfortable and cause them to participate and be a part of the online language class. Online 

language student engagement is enhanced when class members connect with one another. 

Senior (2010) provided the example, “...when there is a sense of community, students are more 

comfortable in whole-class learning activities that engage students both cognitively and 

affectively” (Senior, 2010, p. 142). 

 Many times, students have anxiety with speaking a second language, especially students 

in an online language classroom where social anxiety is a common occurrence. But with a sense 

of community, it is more likely students will be engaged and participate in second language 

activities. One idea given by Senior (2010) that can emphasize the view that the classroom is a 

community – like environment is to play language learning games and activities that entail 

students to speak the language and interact with each other. The online language teacher can 

orchestrate speaking activities that reinforce the idea that the class is a united language 

learning community with a positive, pleasurable overall atmosphere (Senior, 2010). 

Prompt communication. An additional way for online language teachers to build 

rapport is to be readily available and communicate promptly with their students. When 

surveyed for Lin and Zheng’s research, online Chinese teachers indicated the importance of 

timeliness in communication. Teachers at an online school are typically expected to reply to 

student’s questions and return assignments within a certain timeframe (Lin & Zheng, 2015). To 

achieve this goal, there is regular checking of emails and frequent email communication 

between the online language teacher and student. The same structure is established for phone 

calls. With online language teachers required to respond to missed phone calls, voicemails, and  
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texts within a short timeframe, they are often checking and communicating on their phone (Lin 

& Zheng, 2015). In another study by Mellati et al. (2018), it was found that when online 

language teachers responded within 12 hours after the message was received, that the 

students seemed to appreciate this timely response. This led the teacher to believe that prompt 

response to student communications is important in online language teaching (Mellati et al., 

2018).   

 Feedback. More specifically to prompt communication, timely and effective feedback to 

student work is essential in the online language classroom. The success of an online language 

learning environment relies in a great part on the constant dedication of the teacher (Chakowa, 

2018). In Chakowa’s study, many online language students indicated they appreciated their 

teacher’s involvement, prompt responses, and personalized feedback. Chakowa (2018) found 

that with punctual response, online language students could use their teacher’s feedback to 

learn from their mistakes, make revisions on their work, and raise their grades. Online language 

students can also use the feedback provided by their teachers to help them with future 

assignments. Therefore, prompt and useful feedback can lead students to be more successful in 

an online language classroom (Chakowa, 2018). 

 Availability. One of the biggest advantages to learning a second language online is the 

high availability of teachers. Most online schools have a communication policy where teachers 

must respond to their students calls, texts, or emails within a certain amount of time (Lin & 

Zheng, 2015). According to Mellati et al. (2018), the high availability of teachers to online 

language learner’s questions and concerns can enhance the learning process as student’s  
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productivity may be delayed if they are not addressed in a timely manner. Additionally, Mellati 

et al.’s research found that similar to the brick and mortar setting, online language teachers feel 

that their constant presence gives the students a sense of security. The online language 

students consistently have someone who they can ask questions and bring concerns to, and 

they do not feel alone (Mellati et al., 2018). 

Teacher Characteristics 

 Along with all of these critical success factors to be a successful online language teacher, 

certain personal traits can have a major influence on the effectiveness of the online language 

classroom. According to Alberth’s study, the teacher must first believe in students’ ability to 

successfully learn a second language online and have a positive attitude towards teaching a 

language in an online environment (Alberth, 2011). Alberth stated, “Thus, if we want our 

students to have positive perceptions of online delivery, then the teacher him/herself should 

have such attitudes in the first place” (Alberth, 2011, p. 23). Unless the online language teacher 

shows enthusiasm and puts trust in this new technology, convincing students of the value of 

technology-enhanced learning would be a particularly difficult task (Alberth, 2011). Online 

language teachers who believe in the value of new technology are more likely to have greater 

enthusiasm and motivation in their teaching than those who do not. Therefore, they will have 

greater ability to endure the challenges of online language teaching (Alberth, 2011). These 

attitudes may, in turn, be contagious to students and will lead to a positive, successful 

experience learning a second language in an online setting.  

 Teacher experience. As in the traditional classroom, online language teachers improve  
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their skills and become better with years of experience. It is said in Lin and Zheng’s Teaching 

practices and teacher perceptions in online world language courses that in the first years of 

teaching, online language teachers tend to focus on being an online facilitator and having their 

class run smoothly (Lin & Zheng, 2015). Lin and Zheng (2015) continued on to explain that these 

inexperienced teachers are more concerned with having the correct resources posted on the 

message board than if they are using the best assessment for a specific unit. Additionally, Bailey 

and Card (2009) commented, “…but with years of experience, they slowly transition to focusing 

on their content and craft of online teaching” (Bailey & Card, 2009, p. 154). Online language 

teachers with experience find themselves utilizing effective tools in a synchronous lesson, 

improving the assignments that are in the curriculum and ensuring the examples they use in 

class reflect what the students will be tested on in the future. This shift can have a large effect 

on the online student’s learning experience and strengthen the student’s second language skills 

(Lin & Zheng, 2015).  

 Teacher training. Even with years of experience, online language teaching still requires 

adequate training in order for teachers to be successful in this environment. Compton shared, 

“While the number of online language courses is increasing, teacher training at its present state 

has not focused on preparing language teachers for the challenges of teaching in an online 

environment (Compton, 2009, p. 96). Compton (2009) followed up by stating that researchers 

have warned against the belief of a natural transition from teaching in a face-to-face classroom 

into an online environment. These two atmospheres clearly entail different challenges and 

requirements to have a successful learning experience. Furthermore, with the rise of online  
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language courses, teacher educators need to pay more attention to the preparation of future 

language teachers in the online environment (Compton, 2009). Without thorough teacher 

training, learning a second language online will not be successful. The effectiveness of the 

online language classroom will depend on the teacher’s personal characteristics and technology 

skills (Compton, 2009). 
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CHAPTER III: APPLICATION OF RESEARCH 

 

The literature review provided several critical success factors that an online language 

teacher can implement to be as effective as possible. As an online language teacher, one of the 

biggest goals is to have your students use the language and participate in second language 

output (Alberth, 2011; Chakowa, 2018; Compton, 2009; Lin & Zheng, 2015; Mellati et al., 2018; 

Meskill & Anthony, 2014; Rubio, 2015). This is difficult in an online classroom where there is not 

as much synchronous interaction as in the traditional language classroom. However, it is still an 

important aspect of a language class. 

 In my current Spanish I and II classes, several students do not actively participate in their 

language output assignments. There are even some students who complete Spanish I and II 

online and never have output of the language. This is due to students having anxiety about 

speaking the language and students not knowing how to complete these assignments 

(Chakowa, 2018; Compton, 2009). Because of these issues, typically less than half of the 

students complete these language output assignments, titled “Time to Talk”, where students 

practice speaking Spanish, even though it is worth 10% of their grade. The idea of students 

completing the class without second language output is difficult for me knowing the 

importance of speaking and using the language (Alberth, 2011; Chakowa, 2018; Compton, 2009; 

Lin & Zheng, 2015; Mellati et al., 2018; Meskill & Anthony, 2014; Rubio, 2015). Therefore, now 

knowing the critical success factors reported in the research that are required in order to be an 

effective online language teacher, I plan to appropriately implement these strategies to help  
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increase the number of Spanish I and II students participating in their second language output 

assignments.                   

The most challenging assessment for online Spanish I and II students in my classroom to 

complete is “Time to Talk.” “Time to Talk” is an assessment where Spanish I and II students 

speak Spanish and are graded on their accent, flow, and pronunciation as seen in Appendix A. 

The purpose of this application project is to implement the critical success factors for teaching a 

second language in an online setting to increase in the student participation of “Time to Talk.” 

The students have a “Time to Talk” assignment in their lessons approximately once a 

month. In my Spanish I and II curriculum, the original assignment instructs the students to join a 

specific “Time to Talk” synchronous lesson room where they meet with an assigned Spanish 

tutor. The tutor has small activities prepared in Spanish that deal with matching, reading words 

and sentences aloud, filling in the blanks, and more. In addition, I offer alternative ways that 

students can complete their “Time to Talk” assignment as seen in Appendix B. By having 

options, students can choose to complete the assignment in a way that best fits their learning 

style (Alberth, 2011; Rubio, 2015). The options for “Time to Talk” include: 1. Completing “Time 

to Talk” as normal with the tutors in a synchronous lesson, 2. Completing “Time to Talk” with 

me in my synchronous lesson room, 3. Making a recording speaking 10 vocabulary words and 

five complete sentences from the assigned unit and sending it to me via email or text, 4. Calling 

me and leaving me a voicemail speaking 10 vocabulary words and five complete sentences from 

the assigned unit. With the additional options, students are able to complete the assignment in 

a way that is more comfortable for them. When doing the recording options, students can redo  
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their recording multiple times and practice speaking Spanish before they turn it in. This also 

takes away the stress of having to speak Spanish to an actual person in real time. These helpful 

additives to this assignment should make students feel supported, motivated, and able to 

complete their “Time to Talk” assignment (Alberth, 2011; Rubio, 2015). 

Similar to the needs of all online education, this assignment does require students to 

have a proper technology (Alberth, 2011). Depending on the alternative that the students 

choose, they could need different types of technological tools (Alberth, 2011). If they choose to 

complete “Time to Talk” in a synchronous lesson with me or with the tutor, the students will 

need a laptop or desktop computer that will connect to the internet, high speed internet, 

headphones, and a microphone. To complete the recording option, the students will need a 

phone with a recording app or function, and a laptop or desktop computer and internet if they 

choose to send the recording to me via email. These technology devices also need to be 

available to me, the teacher, and the Spanish tutors as well in order to receive and grade the 

“Time to Talk” assignments (Mellati et al., 2018). Because it is relying on technology, the “Time 

to Talk” assignment may have some technological issues that will require troubleshooting. To 

help solve these issues, the tutors, students and I should have a basic knowledge of what they 

can do to fix the technology problem and complete their “Time to Talk” assignment (Alberth, 

2011). With experience, we learn simple technology solutions such as leaving and re-entering 

the synchronous lesson room, using a different laptop or computer, or sending the recording 

through a different pathway. However at times, the tutors, students, or I can’t resolve the issue 

and the students will be asked to reach out to technological support. It is best if there is prompt  
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technological support available so students can quickly return to finishing their “Time to Talk”  

assignment (Alberth, 2011). 

To help students be aware of the different options for their “Time to Talk” assignment, I 

post the alternative “Time to Talk” choices on the message board on the first day of school as 

seen in Appendix B. Having these options organized and available to students on the first day, 

helps students be aware of the alternatives they have and can prepare them for the “Time to 

Talk” assignment (Li, 2018). In addition to posting the alternatives, I also make video recordings 

explaining and walking through each of the different options. This can help students see visually 

what needs to be done, where they can access what they need to in the school's online 

platform, Connexus, the difference between the assignment options, and what they need to do 

to complete their “Time to Talk” assignment (Chakowa, 2018). 

Specifically when students complete their “Time to Talk” assignments in a synchronous 

lesson with me, the same format is always used as seen in Appendix C. Students enter the 

room, I welcome them with a brief conversation, students read the 10 vocabulary words and 

five sentences on the white board, I provide them with feedback on their accent, flow, and 

pronunciation, if needed I may have the students practice a few more words if the student was 

repeatedly having the same pronunciation error, I enter their grade into their grade book, and 

the student leaves the synchronous lesson room. By having this consistent structure, students 

who complete “Time to Talk” with me in my synchronous lesson room are clear on what they 

need to do and are comfortable completing this assignment (Alberth, 2011; Enkin & Mejías-

Bikandi, 2017). When more practice words are needed for students who continuously made the  
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same pronunciation error in “Time to Talk,” I quickly am able to find more by having my lesson  

open in another window on my laptop to a list of vocabulary words. This instant access to more 

vocabulary words allows me to promptly share with my students in a synchronous lesson with 

me to help them fix and learn from their initial pronunciation mistake (Meskill & Anthony, 

2014). 

Additionally to having this quick access to more vocabulary while in the synchronous 

lesson room, I also need to have control of the features and of the student microphone in 

particular. Having this control ensures that the assessment is completed smoothly and without 

disruption (Meskill & Anthony, 2014). Some students appreciate that I have control of the 

microphone, as many feel uneasy entering the synchronous lesson room thinking they will be 

instantly on the spot and needing to speak Spanish. However, because of my control to turn on 

their microphone and turn off their microphone, I have time to explain the expectations of 

what the student needs to do and can answer any questions or address any concerns before 

they start speaking Spanish (Meskill & Anthony, 2014). 

When the student enters my synchronous lesson room to complete “Time to Talk” with 

me, I explain that they need to use the chat pod and I first ask them how they are feeling about 

the “Time to Talk” assignment (Li, 2018). By doing this sentiment check and their response, I 

usually can indicate if I need to do any modifications to help ease their anxiety of this 

assignment and make them feel more comfortable. A modification I occasionally do is having a 

student repeat a few words after me before reading the words on their own. After seeing how 

they are feeling, I take the time to ask them about their day or other questions about their life.   
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This additionally helps them to feel comfortable and build a community – like environment (Lin 

& Zheng, 2015; Meskill & Anthony, 2014; Rovai, 2002; Senior, 2010). When I take the time to 

get to know them and take an interest in their life, students are more likely to return the next 

time they need to complete a “Time to Talk” and feel more at ease (Lin & Zheng, 2015; Meskill 

& Anthony, 2014; Rovai, 2002; Senior, 2010). To build this community - like feeling when a 

student chooses to make a recording for their “Time to Talk” assignment, I also make sure to 

promptly respond to their text, voicemail, or email with a positive response such as, “Got it! 

Way to go! :)” as seen in Appendix D. This clarifies for the student that I received their 

recording, listened to it and am happy with their work (Lin & Zheng, 2015; Mellati et al., 2018).  

Before a student completes their “Time to Talk” assignment with me in a synchronous 

lesson or does any of the other options, there first needs to be clear communication about 

what the students need to do (Lin & Zheng, 2015). Instead of just relying on the curriculum’s 

lesson to explain this assignment like in Appendix A, I explain the options to complete this 

assignment with a post on the message board like in Appendix B. The week of “Time to Talk,” I 

also send out an email to the class explaining the options and what they need to do for this 

assignment as seen in Appendix E. In addition, I also provide links to a scheduling website for 

students to sign up for a time to complete it with me in my synchronous lesson room, to my 

synchronous lesson room, and to the tutor’s synchronous lesson room. If students get confused 

on which synchronous lesson room they need to go to, they can refer back to the email I send 

them before each “Time to Talk” assignment for clarification. With this additional explanation 

and clarity, more students should follow through and complete this assignment with one of the 
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four options (Lin & Zheng, 2015). When students reach out to me with questions or concerns 

about “Time to Talk,” I am always available and prompt to respond to their needs (Mellati et al., 

2018). This not only builds rapport with my students, but by quickly addressing their question 

or concern, the students are less likely to be delayed to complete their assignment (Lin & 

Zheng, 2015; Mellati et al., 2018).  

Additionally to being available for students to contact, the scheduling site that the 

students use to book a time with me to complete “Time to Talk” in my synchronous lesson 

room shows my wide availability and allows students a selection of days and times that we can 

meet as seen in Appendix F (Mellati et al., 2018). When students choose to meet with the 

tutors in their synchronous lesson room, they are given a specific schedule of which days and 

times they can attend the synchronous lesson with the tutor. As you can see in Appendix G, it is 

organized by first name of the students. Students are often frustrated with the specific day and 

time schedule they must follow to complete their “Time to Talk” assignment. Even though the 

assignment may be on their planner for Tuesday, as seen in Appendix H, they might not be able 

to complete the assignment until Friday because of the “Time to Talk” synchronous lesson 

schedule. This causes the assessment to become “overdue” and can cause students to feel 

uneasy or to fall behind with the subsequent lessons. With the different options that I offer the 

students to complete their “Time to Talk” assignment, students are given a lot of teacher 

availability and are able to complete it on their own time (Mellati et al., 2018). 

To maintain constant communication about this, a week after the “Time to Talk” is 

assigned, if a student is missing it, I send them an email to see if they have questions on the  
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assignment and re-explain the options like in Appendix I. Because multiple modes of 

communication are necessary in an online environment, after the second “Time to Talk” 

assignment, I email and call the group of students that are still missing it (Lin & Zheng, 2015). I 

also am sure to bring it up on the phone or while texting if a student contacts me for a different 

reason. With these consistent notifications of the options for “Time to Talk” and reminders 

when it has not been completed, students are well aware of the task they need to do and how 

they can complete it (Lin & Zheng, 2015). 

After the “Time to Talk” has been completed, I provide the students with timely and 

effective feedback (Chakowa, 2018). If they are in a synchronous lesson with me, I give them 

feedback in the synchronous lesson room on their pronunciation, flow, and accent and enter 

their grade in their grade book before they leave. If they send me a recording, I submit their 

grade and reply to them with comments about their pronunciation, flow, and accent like in 

Appendix D. This way the students are promptly informed of where they can improve and what 

they can work on for their next “Time to Talk” assignment (Chakowa, 2018). By entering this 

feedback in a timely manner, this also allows students to move on with their lessons instead of 

being stopped at this assessment. Students appreciate not being delayed and having the ability 

to continue with the next Spanish assignment when they are ready (Chakowa, 2018).  

Another way I help students be successful with their “Time to Talk” assignment is by 

having a positive and enthused attitude about the assignment. Instead of prefacing it as a scary, 

anxiety inducing assignment, I am sure to speak about it in a light, fun manner. If I don’t 

communicate about “Time to Talk” in a positive way, then convincing students to do so would 
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be difficult (Alberth, 2011). Some students doubt that it’s possible to learn how to speak 

Spanish in an online environment. However, when I inform them of how important this 

assignment is for their speaking skills and how much it can help them improve, this way of 

thinking can become contagious to the students and help adjust their mindset (Alberth, 2011). 

With years of experience, I am able to improve and learn what factors have an impact 

on the students and what I can do to motivate them to complete this assignment. As an 

inexperienced, first-year teacher, I was definitely more of an online facilitator and left it up to 

the students to complete “Time to Talk” with the tutors in their synchronous lesson room as 

explained in the curriculum (Lin & Zheng, 2015). But with more online language teaching 

experience, I am learning how to utilize my synchronous lesson room effectively and improve 

the “Time to Talk” assignment to make it as student friendly as possible (Bailey & Card, 2009, 

Lin & Zheng, 2015). By providing students with options to complete this assignment, 

communicating how to complete this assignment and when they are missing it, and providing 

feedback both when it is completed and when it is missing, the number of students who 

complete this assignment should increase.  

To make ideas and strategies for assignments like “Time to Talk” more well-known, 

online language teacher training would be valuable and helpful for new teachers. Instead at this 

time, because of the lack of proper online language teacher training, I had to rely on my own 

technology and teaching skills to figure out and conclude what alternatives and modifications 

were needed for this assignment (Compton, 2009). I also was able to communicate with other 

online Spanish teachers and administrators about their ideas and recommendations for “Time  
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to Talk”. Even if a teacher has years of experience in a brick and mortar classroom, the best 

alternative assignments may not be appropriate in an online classroom (Compton, 2009). More 

quality, online language teacher training would eliminate this trial period and lead teachers to 

best practices (Compton, 2009). 

To track the participation of this assignment, I will use the class grade book at the end of 

the semester as seen in Appendix J. I can compare the percentage of students who completed 

“Time to Talk” in previous semesters when these additional supports were not in place 

compared to now when the critical success factors for online second language teaching from 

my research were applied. 

The modification of the “Time to Talk” assignment is for my Spanish I and II students. 

These two classes entail of approximately 200 online language students in grades 9 – 12. These 

students will be the main audience of these critical success factors, but because this is an online 

school, in many situations, parents are highly involved. They often help students when they are 

confused by assignments such as “Time to Talk.” Additionally, parents can view the emails and 

feedback provided, so they may be a part of the targeted audience as well.  

Because the “Time to Talk” assignment will be done completely online, no physical 

resources will be needed. My Spanish I and II students will be the subjects of the modifications 

to the “Time to Talk” assignment. To carry out the application of research as described in 

Chapter II on this assignment, I will need dependable devices such as a laptop and cell phone, 

strong Internet connection, and access to my school’s online platform, Connexus, to use the 

message board, grade book, synchronous lesson rooms, and email.  To see the effectiveness of  
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when the critical success factors have been implemented, and to determine which students 

have completed their “Time to Talk” assignment and which have not, I will also need data from 

the Spanish I section grade book from the 2018-2019 school year as seen in Appendix J. To 

compare the percentage of students who completed this assignment in previous semesters, I 

will also need access to old data from prior school years as can be viewed in Appendix K.  

 The biggest resource needed to implement this research into the “Time to Talk” 

assignment is time. By providing the different options for students to complete this assignment, 

I will be needed in my synchronous lesson room for a greater amount of time than usual. In 

addition, it will also take time to sort through the recordings sent to me via email, text, and 

voicemail and provide feedback to the appropriate student. Additionally, it will take time to 

communicate about “Time to Talk”. Not only to inform students of the assignment and their 

options, but more so to sort through the data and communicate and provide feedback for the 

students that are missing their “Time to Talk” assignment. To compensate for the time needed, 

I plan to not have a full class Spanish I and II synchronous lesson during the week that “Time to 

Talk” is on the student’s planner.  

 The modifications I am making to the “Time to Talk” assignment can be used for several 

other assignments, not only in Spanish, but cross-curricular as well. There are many 

assignments that students are confused about by solely just reading the instructions in the 

lesson like in Appendix A. By providing students with extra support, like implementing the 

critical success factors discussed in Chapter II, on these assignments, more students may 

complete them. One assignment in particular that I think would equally benefit from these  



39  

modifications is the semester project in my Spanish IV class as seen in Appendix L. By just 

reading the instructions for this assignment in the lesson, many students are confused on what 

they need to do. With additional support such as more clarification and communication on the 

message board and through email like in Appendix M, timely and effective feedback, and 

providing appropriate alternatives to the assignment, there should be less confusion on the 

semester project and more students completing quality work.  
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CHAPTER IV: DISCUSSION AND CONCLUSION 

Summary 

 As education and technology continue to evolve, students are enrolling in classes in an 

online setting more than ever (Allen & Seaman, 2013). Through this opportunity, a higher 

number of students are achieving educational success. More students can graduate from high 

school where they may not have had the opportunity to succeed due to restrictions on their 

education such as their home life, access to education, and more (Glass & Welner, 2011; 

LaPlante, 2012). 

 Specifically, learning a second language in an online setting has recently become 

increasingly popular. The effectiveness of learning a language online is often questioned due to 

language classes traditionally being highly interactive. However, although learning a language in 

an online setting may be difficult to comprehend, it is widely agreed that learning a second 

language and being bilingual is highly beneficial (Pope, 2008). It is valuable to know more than 

one language for many different aspects of a person’s life such as employment, travel, and 

family (Pope, 2008; Saiz & Zoido, 2005). 

 Recognizing that learning a second language is highly beneficial, and that online learning 

is becoming more common, it is essential to learn how to make this traditionally interactive, 

face-to-face subject area effective in an online setting. Online language teachers can help 

increase the success of the students in their classroom by researching and implementing the 

needs for an effective online language classroom.  

 Similar to in the traditional classroom, there are certain teacher, or “critical success  
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factors” that can make learning a second language online more effective (Alberth, 2011). The 

success of an online language learning environment can depend on a wide range of items and 

features the teacher needs such as proper technological tools, class resources, varied 

instruction, strong classroom management skills, effective communication, a community - like 

classroom environment, and online teaching experience. 

 The online language teachers and students will need reliable technology. As stated in his 

research, Alberth (2011) explained that no matter how great the instructional design is, no 

learning will occur in an online language classroom unless there is dependable, working 

technology. Additionally, the online teachers and students must have access to the best option 

of technological device needed for the assigned tasks in order for learning a second language 

online to be most effective (Alberth, 2011; Mellati et al., 2018). 

 With technology come technological issues. When online language teachers and 

students have ideas on how to fix the technology that is not working properly, or with easy 

ways to contact and receive prompt and solid support from the technical team, hopefully the 

technological issues can quickly and easily be resolved and they can return to the task they 

were completing (Alberth, 2011). Compton (2009) suggested in her research that in order to 

learn these skills, it may be best for online language teachers and students to attend training 

sessions on technology and how to troubleshoot technology provided by professional IT 

workers (Compton, 2009). 

Along with more technology and technological devices, Li (2018) explains that online 

language students are exposed to more and more online resources and tools with the  
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advancement of the Internet. Chapelle (2001) shared that online language learners have 

accessibility to many resources such as software designed specifically for learning a second 

language, electronic tools for language comprehension and writing, and a variety of spoken and 

written resources in the second language (Chapelle, 2001). Specifically, one of the best 

resources, according to Chakowa (2018), is video tutorials. Chakowa (2018) explained that 

these videos take the place of modeling that normally occurs in a traditional classroom. With all 

of these resources, online language teachers should choose the best accurately, organize and 

provide them to their students (Li, 2018). 

 An additional way for online language teachers to help students is to keep a consistent 

structure and layout of the class lessons. As Alberth (2011) explained from his research, it is 

important to develop consistent lesson designs. Enkin and Mejías-Bikandi (2017) agreed with 

this in their article and stated that having a generalized structure and routine while in an online 

learning platform will keep the students from guessing what activity is next and they will feel 

more comfortable. 

 However, Alberth (2011) also went on to say in his article that including a variety of 

activities or assessment types to fit multiple learning styles is essential for students to learn a 

second language online (Alberth, 2011). Rubio (2015) gave the idea of having “choice boards” 

where students have the ability to choose their assessment for the specific objectives or units. 

By doing this, online language students are able to choose the assessment that best fits their 

learning style (Rubio, 2015). 

  In synchronous lessons there are features that are necessary for teachers to have in 
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their room in order for online language teaching to be effective. They must also have access to 

the digital materials and organize what they need pre-session. In addition, online language 

teachers need to have control over the synchronous lesson room features such as, being able to 

pull over new windows with material and information for the students when appropriate, or 

being able to play/pause the instructional video, for their classroom management to be 

successful (Meskill & Anthony, 2014).  

 Because they are not able to physically see their students, online language teachers 

often find themselves communicating with students about their understanding or how they are 

feeling about the instruction or material (Meskill & Anthony, 2014). One way to counteract this, 

Li (2018) discovered, was to have online language students share emoticons and private 

messages to express how they were feeling about the class. Through her research, Li (2018) 

found that when online language teachers are aware of how their students are feeling or if they 

are understanding the instruction, the teachers can then intervene or re-explain when needed 

(Li, 2018). 

 Another important aspect of communication in an online language classroom is deciding 

what mode of communication is most appropriate for the reason they are contacting the 

student or family (Enkin & Mejías-Bikandi, 2017). Lin and Zheng stated in their article that 

although asynchronous communication may seem easier on occasion, it is essential to use 

synchronous communication at times so the information is clearly delivered. Their research 

even further advised teachers to try multiple modes (Lin & Zheng, 2015). 

 Lin and Zheng also went on to say, “Teachers can use clear communication including  
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concise writing to express care and concern, as well as to demonstrate their interest in building 

relationships with students” (Lin & Zheng, 2015, p. 278). Because of the physical separation, 

online language students tend to have a reduced sense of community, but in order to be 

successful they need to feel connected and included in the group (Rovai, (2002). Online Russian 

teachers in a study conducted by Meskill and Anthony (2014) reported asking students about 

their daily lives and their personal opinions as a means of community building. In turn, the 

more the online language students know about each other, the more likely they are to establish 

trust, seek support, and feel overall satisfied in the online language classroom environment 

(Meskill & Anthony, 2014). Senior (2010) continued in her article that as well as developing a 

relationship with their online language teacher and peers, a sense of community will cause 

students to feel more comfortable and cause them to participate and be a part of the online 

language class (Senior, 2010). 

 An additional part of communication is the importance of timeliness in communication 

and the availability of the online language teachers. Most online schools have a communication 

policy where teachers must respond to their students calls, texts, or emails within a certain 

amount of time (Lin & Zheng, 2015). It was found that when online language teachers 

responded quickly after a message was received, that the students seemed to appreciate this 

timely response (Mellati et al., 2018). This study also continued to say that the high availability 

of teachers to online language learner’s questions and concerns can enhance the learning 

process as student’s productivity may be delayed if they are not addressed in a timely manner 

(Mellati et al., 2018). Chakowa (2018) found similar results with her study reporting that with  
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punctual response, online language students could use their teacher’s feedback to learn from 

their mistakes, make revisions on their work, and raise their grades (Chakowa, 2018). 

A final thought from Alberth’s (2011) study was that the online language teacher must 

first believe in students’ ability to successfully learn a second language online and have a 

positive attitude towards teaching a language in an online environment (Alberth, 2011). Alberth 

went on to say that unless the online language teacher shows enthusiasm and puts trust in this 

new technology, convincing students of the value of technology-enhanced learning would be a 

particularly difficult task (Alberth, 2011). 

 Along with a positive attitude, years of experience teaching online can be a factor for an 

online language teacher. Lin and Zheng (2015) explained that inexperienced online language 

teachers are mainly focused on being an online facilitator and having their class run smoothly. 

However, Bailey and Card (2009) quoted in their article, “…but with years of experience, they 

slowly transition to focusing on their content and craft of online teaching” (Bailey & Card, 2009, 

p. 154). And with time, online language teachers with experience become more effective and 

find themselves utilizing different tools in a synchronous lesson, improving assignments and 

using the best possible examples for students (Lin & Zheng, 2015). 

 One final aspect that may influence an online language teacher’s effectiveness is their 

training. Compton stated that although the number of online language courses is increasing, 

teacher training does not presently focus on preparing language teachers for the challenges of 

teaching in an online environment (Compton, 2009). With the rise of online language courses, 

teacher educators need to prepare future language teachers to teach in the online environment  
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(Compton, 2009). Without thorough teacher training, learning a second language in an online 

setting will not be successful. 

Professional Application 

Online language classes are not only being utilized in the United States, but also  

worldwide. Because of our online lifestyle, the world is becoming more connected. This means 

people who speak different languages are communicating with each other and are wanting to 

expand their second, third, or more language skills. Therefore this research is helpful in a 

worldwide sense. As Pope shared in her article, it is beneficial to know more than one language 

because it increases cultural awareness and allows one to communicate with different people 

(Pope, 2008). Additionally, learning a new language also includes learning about another 

culture, especially when your language skills get to a higher level. This awareness allows people 

from different nationalities and religions to get along with each other better and communicate 

more effectively (Pope, 2008). 

 On a state level, according to the U.S. Census Bureau in 2015, 500,000 people in 

Minnesota speak a different language than English at home of the state’s 5 million population 

(U.S. Census Bureau, 2015). This fact alone demonstrates the need to be able to communicate 

in multiple languages on a more personal level. With 10% of the population speaking a different 

language at home, the residents of Minnesota are dealing with situations where it would be 

beneficial to know another language (U.S. Census Bureau, 2015). Additionally, because online 

education has been seen as the fastest growing alternative to traditional public schools in K-12 

education (Glass & Welner, 2011; LaPlante, 2012), schools in Minnesota may be wondering how  
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they can increase the number of classes they offer online and how to effectively deliver them. 

The research I have completed can be applied to different content areas online and help guide 

teachers to do so successfully.  

My research of the critical success factors for teaching a second language in an online 

setting can be applied to all content areas in online education. In general, when communicating 

with my colleagues, we find that we have similar challenges and often question what is the best 

way for us to teach our students. Across disciplines, online teachers have assignments specific 

to their class that are equivalent to “Time to Talk” in Spanish. For example in math, students 

complete “sample work”, which is essentially practice problems from their textbook, take a 

picture of it/scan it, and send it to the teacher. The math teachers experience similar struggles 

to me with “Time to Talk” in finding effective ways to ensure students are completing this 

significant assignment. With my research of the critical success factors for teaching a second 

language in an online setting, teachers from other disciplines, such as math can take this 

information and apply it to their online class to help meet their own specific challenges. 

Limitations of the Research 

 To limit my research, I focused on the critical success factors of a teacher to have a 

highly effective online language learning classroom. I excluded the necessities of online 

language students because this led to extensive researching about student traits, learning 

styles, motivation, and more. In addition, there was a lot of research available on direct 

instruction methods and ideas in the online language classroom. Because of the depth of this 

topic as well, I limited the amount I centered my research to online direct instruction strategies. 
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With my personal challenge of the “Time to Talk” assignment in my own classroom, I wanted to 

focus on strictly second language output related activities, while the research mainly focused 

on more lecture style and non-interactive activities and their effectiveness in the online 

language classroom. 

 While completing my research, I expected to find more articles and information on  

second language interaction in an online classroom. I wanted to learn more on the subject of 

how to increase second language interaction in an online setting, and specifically, second 

language output activities I could implement in my own classroom. The research on interaction 

and output activities in an online language classroom is currently limited. In addition, I would 

have liked to find research comparing second language proficiency between the online 

language classroom and a traditional brick and mortar language classroom. I thought this would 

be substantial information to be aware of to confirm the effectiveness of learning a second 

language in an online setting. Possibly with the development of technology, an increase in 

online language classes in the K-12 level, and experience with online classes, there will be 

further research on these topics. 

Implications for Future Research 

 For future research, it would be best to dig deeper into how to improve student second 

language skills in the online language classroom such as reading, and even more so, second 

language output related activities such as writing and speaking. There is extensive research on 

how language teachers can successfully provide direct instruction in the online setting, but 

there needs to be more study on what activities should be used to improve student second 
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language skills and second language output. What effective activities should online language 

students be required to do to practice speaking, writing, or reading the second language? How 

often should online language students be speaking, writing, or reading the second language in 

order to be as proficient as students in the brick and mortar classroom? 

 Another topic that I would like to see further researched is comparing the online  

language classroom and brick and mortar classroom. With online education becoming more 

popular, I think it is important to have research and data regarding online language students 

and if they are equivalently comprehending the second language as in the traditional 

classroom. How are online students’ second language proficiency levels compared to students 

in a brick and mortar classroom? Or are their proficiency levels comparable already? 

 Furthermore, research on online translators would be helpful. What is the most 

effective way to prevent students from using online translators? This is a problem in both 

traditional and online educational settings, but with the lack of face-to-face instruction and 

interaction, it is more susceptible and probable in the online language classroom. Is there a way 

to put a stop to online translators or do online language teachers need to educate our students 

on how to use them properly? Continuing to research the most effective second language 

student activities in an online setting, comparing online language classrooms and traditional 

language classrooms, and how to go about the use of online translators in language classrooms 

is needed in the future for online language teaching. 

Conclusion 

  In conclusion, with the rise of students learning second languages online, it is important  
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to know the necessities teachers require to have the most effective online language classroom, 

and what the best methods and practices are for teaching a second language in an online 

setting. To guide my research, I questioned, what are the critical success factors for teaching a 

second language in an online setting? Then when these are implemented, are students actively 

participating in second language output and successful in class? As I found in my application of 

the research in my own online language classroom, by using these researched strategies, there 

was a significant increase in students participating in “Time to Talk” as seen in Appendix J. 

While further research needs to be done on certain topics, online language teachers can be 

aware of the critical success factors and of the most effective online teaching methods and 

practices to have a successful online second language classroom. 
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Appendix A: “Time to Talk” Instructions in Lesson 
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Appendix B: “Time to Talk” Instructions on Message Board 
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Appendix C: Synchronous Lesson Room with “Time to Talk” 
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Appendix D: Text Message of “Time to Talk” Recording 
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Appendix E: Email to Students with “Time to Talk” Options 
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Appendix F: Scheduling Website and Form for “Time to Talk” 
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Appendix G: “Time to Talk” Schedule with Tutors 
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Appendix H: Student Planner 
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Appendix I: Missing “Time to Talk” Email 
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Appendix J: Spanish I Section Grade Book with Critical Success Factors Implemented 
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Appendix K: 2016-2017 Spanish I Section Grade Book 
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Appendix L: Spanish IV Semester Project in Lesson 
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Appendix M: Spanish IV Semester Project Instructions on Message Board 
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