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Abstract 

Little research has compared the student-teacher relationship between students with a 

disability and students with typical development. More specifically, the quality of the 

relationship between the student and the teacher. Measuring the amount of conflict, 

closeness, and how dependent the student is on their teacher within that relationship. 

Most relationships were viewed as negative by the teacher for students with a disability 

while most relationships with typically developing students were viewed as positive. 

These relationships showed less conflict, dependency, and higher levels of closeness. 

Developmental outcomes are examined in the present research in the areas of academic 

performance, behavior, and social/socioemotional affects. Outcomes differed across 

students with multiple disabilities due to the characteristics of their disability versus 

typically developing students. Overall, the general findings eluded to the idea that 

teachers have a crucial impact in the development of their students whether their 

relationship is positive or negative. A teacher training guidebook on how to create 

positive student-teacher relationships was created to help educate teachers to 

implement and form better relationships in their classrooms with all students. 
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 6 
CHAPTER I: INTRODUCTION 

Context 

Relationships have been a critical component of healthy living as far as humans 

came into existence. Maslow’s Hierarchy of Needs shows five levels of needs that need 

to be met theoretically. Beginning at the bottom of the five-tiered pyramid working 

upward. The first need being basics such as air, water, and food. The second being after 

needs and the third, love and belonging such as friendship and relationships. 

Relationships are crucial and are a basic need for humans to thrive in life. In the early 

1800’s, relationships between students and teachers were non-existent as teachers 

were seen as disciplinary educators in a small schoolhouse room full of students of all 

ages. Things started to shift in the early 1980’s. Schools were much larger and teachers 

were being more educated on the importance of relationships. More psychologically 

disorders were coming to light during this time such as anxiety, depression, and many 

others in which teachers were realizing the impact and help they can provide for their 

students in the classroom. 

 Students spend on average of more than 1,000 hours with their teacher during a 

typical school year which is much greater compared to the time spent with their families 

and caregivers at home. This makes student-teacher relationships (STR) pivotal for 

students as they are around teachers so often. The amount of interaction between a 

student and a teacher is far greater than the amount of interaction students have with 

their parents during the school year, especially for students in their teenage years. 

Children’s relationships with their teachers during the school year can be essential in 
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their subsequent academic, behavior, and social adjustment in school (Alexander & 

Entwistle, 1988). The school year that is a good amount of time to build a relationship 

that can both hinder and grow the students’ development in many areas such as; 

academic performance, behavior, and social and emotional development. Having 

positive relationships between students and teachers has also been shown to have an 

effect on creating a comfortable and safe classroom environment. As mentioned 

previously, student and teacher relationships can be detrimental to a student’s 

development and success in many areas of life. 

Theoretical Framework 

Relationships between teachers and students with special needs for years has 

been one that can be both complicated to navigate as well as critical in many aspects. 

Teachers often don’t understand how to build relationships with students with special 

needs and therefore struggle to form bonds with them. The relationships between the 

student with a disability and the teacher can be hostile, due to the characteristics of the 

student or the teacher unable to navigate how to deal and better understand these 

students. 

Rationale 

This thesis attempts to address the issue within the relationships between 

students with a disability and teachers such as how their attitude towards the student 

may hinder or grow students in different areas of development. It also addresses what 

specific areas the teacher can improve in, in order to change their attitudes as well as 

better understand the student to grow their relationship. Students with typical 
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development are also researched to compare relationships between typical developing 

students and students with a disability.  

Definition of Terms 

The main term that is used in the present thesis is STR, meaning student-teacher 

relationship. Along with acronyms used in the realm of special education to describe a 

specific disability such as ASD- Autism Spectrum Disorder, EBD- Emotional Behavioral 

Disorder, DCD- Developmentally Cognitively Delayed, SLD- Specific Learning Disability, 

ADHD- Attention Deficit Hyperactivity Disorder, and OHD- Other Health disorder. 

Research Focus 

Research reviewed for this thesis compares both the student-teacher 

relationship quality between both the teacher and students with disabilities and the 

teacher with students with typical development. The majority of research has been 

conducted comparing the student-teacher relationship quality between teachers and 

students with typical development. Relationships from current research showed that 

students who had a disability were more conflictual which was negatively associated 

with the students’ perception of a high-quality relationship with their teacher (Prewett 

et al., 2019). Relationships were also viewed by the students and teachers as less close 

when students with a disability had higher levels of behavior (Eisenhower et al., 2015). 

Academic achievement was also closely related to student-teacher views on the quality 

of their relationship. Students who showed more dependability upon their teachers had 

less close relationships. Teachers prosocial behaviors were also related to positive or 

negative STR’s. Views of a negative or positive relationship effected the students 
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development in areas such as academics, behaviors, and socioemotional development 

(Demirkaya., 2015; Fischer et al., 2016; Hamre et al., 2005).  

 The research reviewed in this thesis also examines the quality of relationship 

between teachers and students with multiple disabilities. These disabilities include 

students diagnosed with autism spectrum disorder (ASD), learning disability/intellectual 

disability (LD/ID), and attention-deficit-hyperactivity-disorder (ADHD). The varying 

disabilities and characteristics of disabilities effected the overall quality of their 

relationships. For students with autism, current research shows more conflict and less 

closeness due to the characteristics of ASD, while other research showed more 

dependency and less conflict for students with an ID/LD. Students who had more 

frequent behaviors had less closeness and high conflict relationships with their teachers 

(Caplan et al., 2016; Poulou, 2017; Prino et al., 2016). Although research has individually 

looked at the difference between STR’s across multiple disabilities, not much has 

compared the relationships with typically developing students along with the 

developmental outcome effects. The effects of a positive student-teacher relationship 

has been shown to increase academic performance, decrease behaviors, and neutralize 

social/socioemotional skills. Based upon the disability, one can assume that the 

characteristics of a specific ability will have a larger impact on developmental areas than 

others while still other may be effected negatively. For example, characteristics of a 

student with ASD may have the challenge of socializing and picking up social ques from 

others but may be gifted in academic areas showing less dependency on their teachers. 

This can contribute to whether the student and the teacher have a positive relationship 
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and the impact that relationships has on the long term developmental outcomes for 

that student (Sucuoglu et al., 2019). Not only can STR’s be effected by the characteristics 

and development of the student, but research has shown that language and classroom 

climate also plays an important role in the effects of development and relationships 

(Feldman et al., 2019; Poulou, 2018). STR’s have been shown to vary across multiple 

disabilities. They also vary in how they affect the developmental outcomes of these 

students across time. 

Research Questions 

 There has been little research on the impact of student-teacher relationships on 

students with disabilities. More specifically, in the areas of how strong those 

relationships are and the developmental outcomes that might come with having these 

relationships. I am wondering if student-teacher relationships impact development in 

students with disabilities. How do teachers and students perceive those relationships? 

Are they positive or negative? If so, how does that impact student development in the 

areas of academic performance, behaviors, and socioemotional? How does this relate to 

students with typical development? I would like to compare the student-teacher 

relationship quality between students with disabilities and students with typical 

development, taking into account the impact on academic performance, behavior, and 

social/socioemotional relationships long term for these students. Finding the answers 

and research to these questions will help teachers see the effect their relationships with 

their students can daily hinder or better the development in many areas for the years to 

come. This will be beneficial for both general education teachers and special education 
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teachers and serve as a tool for them to look to for guidance in promoting and maintain 

good healthy relationships and what that looks like for them.  
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CHAPTER II: LITERATURE REVIEW 

Literature Search Procedures 

Chapter II reviews the published literature on student-teacher relationships. It 

will examine the teacher’s perception on the quality of student-teacher relationships 

across multiple disabilities as compared to students with typical development and how 

that effects student’s development in the areas of academics, behaviors, and 

social/socioemotional. This information should help in determining the effects a positive 

student-teacher relationship has on students with disabilities. The literature that is used 

in this thesis was located through searches such as ERIC, Academic Search Premier, and 

EBSCO with publication dates of 2005-2019. The key words that were used in these 

searches included “student-teacher relationship and disability”, “student-teacher 

relationship and typical development”, “student-teacher relationship and special 

education”, and “STR quality”. The structure of this chapter is to review the literature on 

teacher’s perceptions on student-teacher relationship quality in typical developing 

students, and students with varying disabilities, followed by the effects of the 

relationship on development in the areas of Academic, Behavioral, and 

Social/Socioemotional in students with typical development and varying disabilities. 

Quality of Student-Teacher Relationship 

 Previous research has mentioned that teacher and student relationships can 

affect multiple areas in a student’s life. Research has also shown that the quality of the 

relationship can make both a positive or negative impact in multiple areas of 

development. In this section, the quality of that relationship between students and 
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teachers is examined, looking at closeness, conflict, and dependency in students with 

typical development and students with various disabilities and how they differ based on 

the student’s developmental status. 

Students with Typical Development 

  Bryce et al. (2019) conducted a longitudinal study looking at the indirect 

relationships between parents’ and teachers’ academic influences and students’ 

concurrent reading and math achievement in first and fifth grade students. Bryce and 

his colleagues studied 8,986 children and their parents. They were recruited from 

hospitals across the United States at birth and were followed until 5th grade. Data was 

collected each year in January-May through various methods such as assessments, 

observations and questionnaires. The researchers were evaluating direct parental 

involvement, student-teacher relationship, instructional support, behavioral 

engagement, and reading and math achievement. Bryce and his colleagues found that 

direct parental involvement was positively related to achievement through behavioral 

engagement in 1st grade but not in 5th grade. Teachers reported that direct parents’ 

involvement was not associated with behavioral engagement at either grade. It was also 

found that relationships between students and teachers that are more conflictual were 

associated with lower behavioral engagement in 1st and 5th grade. Overall, the study 

concluded that low conflictual student-teacher relationships and teachers’ supportive 

instructional practices promote engagement in both early and late elementary school in 

students with typical development (Bryce et al., 2019). 
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 Prewett, Bergin, and Huang (2019) set out to study the aspects of classroom 

experiences, using both teachers’ and students’ reports, that may be associated with 

emerging adolescent students’ perceptions of their relationship with their teachers. 336 

students who were predominately Caucasian males in grades 5-6 were examined and 

their ten math teachers in a Midwestern middle school. Students and teacher’s 

perceptions were assessed through surveys administered. Results from the study 

showed that all students who perceived their relationship as close with their math 

teacher had a teacher who also reported having a close relationship with their students. 

Students with typical development had mutual perceptions of closeness between them 

and their teachers. Relationships perceived with high conflict by students influenced the 

quality of student-teacher relationships in a negative way, making student-teacher 

relationships more conflictual and less close. Overall, teacher’s prosocial classroom 

behavior and social-emotional support were the main predictors of students’ views on 

the quality of relationship with their teachers (Prewett, Bergin, & Huang., 2019)  

 Some students in the general education setting and have typical development 

and are students who have not qualified for special education but are at a risk for 

referral. Decker, Dona, and Christenson (2007) examined the student teacher 

relationship quality from a sample of African American students who were considered 

behaviorally at-risk by their teachers and were bring considered for referral to special 

education. They looked at both the teachers’ and students’ perspective on the 

relationship as well as how these relationships were predictive of the students social, 

behavioral, and academic outcomes. The sample was a group of 44, all African American 
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students (26 male, 18 female) and their 25 teachers from in suburban and urban 

elementary schools (kindergarten-6th grade). Students and teachers were administered 

a series of assessments and questionnaires such as the Student-Teacher Relationship 

Scale (STRS), Relatedness Scale, Social-Skills Rating System: Teacher-Report (SSRS-TR), 

Social-Skills Rating System Child-Report (SSRS-CR), and a disciplinary infractions survey. 

Other assessments looking at engagement and academic performance were also used. 

Looking at the quality of the relationships, the results showed that students who rated 

themselves as wanting a closer relationship with their teacher had a positive view on 

the relationship. Teachers tended to rate their relationships with students and view 

them negatively. As for outcomes in the areas of academics, behaviors, and social, 

results showed that kindergarteners who reported of wanting to be closer to their 

teachers had an increase in letter naming fluency. As student reports of positive 

emotional quality in relationships between the teacher and student increased, the 

amount of behavioral referrals decreased and the amount of time a student spent on a 

task increased. From the teachers’ perspective, when teachers reported positive 

student-teacher relationships (STR), students’ social competence and engagement 

increased and the number of suspensions students received decreased. The researchers 

concluded that the quality of the STR can either support or hinder resiliency for at-risk 

students (Decker et al., 2007) 

 Looking at research assessing STR quality and developmental outcomes in 

students with typical development is a study conducted by Rucinski, Brown, and Downer 

(2018). The purpose of this study was to examine STR quality and its association with 
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social-emotional and academic outcomes and how it relates to the quality of classroom 

emotional climate. Five hundred and twenty-six children (53% female) in grades 3-5 

with diverse backgrounds were used in this sample along with their 35 teachers in New 

York City. The study was conducted through a series of observations, assessments, and 

questionnaires looking at relationship quality, demographic characteristics, classroom 

emotional climate, academic achievement, attendance rate, and an assortment of 

mental disabilities such as anxiety, depression, and aggression. As it relates to STR 

quality, higher conflict reports correlated with higher reports of aggression for both 

teachers and students. Furthermore, classroom emotional support was not related to 

teacher-reported closeness or conflict but was related to child-reported relationship 

quality. Looking at the developmental outcomes, results showed that academic 

achievement, child-social-emotional outcomes, and teacher-child relationship quality 

measures changed significantly from fall to spring. It differed by child gender, receipt of 

free or reduced-priced lunch, and race/ethnicity. Boys had lower levels of self-reported 

depression/anxiety, ELA achievement, and teacher-child relationship quality but higher 

teacher reported aggression. Students who qualified for free or reduced-price lunch had 

higher levels of behaviors such as depression, aggression, and conflict with teachers 

along with lower academic achievement scores. The researchers concluded that 

teachers’ abilities to form positive relationships with each individual child and 

communicate personal caring and support is crucial for positive social-emotional and 

academic development for upper elementary children (Rucinski et al., 2018). 
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 Research comparing students with typical development (TD) and special needs 

based on the impact of classroom placement was assessed by Jones and Hensley (2012). 

The main purpose of this study was to take a closer look at the impact of classroom 

placement on student outcomes and relationships. Jones and Hensley studied 51 

students in grades 7-12. The sample consisted of a mix of typical developing students in 

the general education setting, students with an intellectual disability (ID) in a self-

contained special education classroom or a resource room setting, and their 12 special 

education teachers. Students in this study completed the Arc’s Self-determination Scale, 

and reported their perceptions of teacher and classmate support using the Social 

Support Scale for Children and Adolescents. Teachers were asked to complete the 

Student Teacher Relationship Scale (STRS) based on their perceptions of the students in 

the areas of conflict, closeness, and dependency within the classroom. Results showed 

that students with typical development reported lower self-determination scores than 

students with an intellectual disability in a self-contained special education classroom. It 

was found that interactions between TD students and students with an ID influenced 

the development of self-determination. As for teachers, they reported that students 

with an ID needed more dependency and students with TD were more dependent 

according to their STRS. Jones and Hensley (2012) found that students with an ID in a 

self-contained classroom reported lower self-determination than their peers with an ID 

in a resource room setting. 

Students with a Disability 
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 The quality of student-teacher relationships among students with typical 

development was looked at in the previous section. It showed many aspects such as 

closeness and conflict within a positive or negative relationship. This section further 

looks at those qualities but across multiple disabilities. 

Eisenhower, Blacher, and Bush (2015) studied the long-term associations 

between students externalizing problems and the quality of student-teacher 

relationships specifically for students with Autism Spectrum Disorder (ASD). The 

research sample consisted of 166 students with ASD, ages 4-7 and their teachers. The 

study was conducted through a series of observations, assessments, and questionnaires 

looking at cognitive functioning, demographics, behaviors, and relationship quality. The 

results showed that student-teacher relationship problems were elevated with their 

students who have autism compared to students with typical development (TD), 

showing less closeness and more conflict. Conflict between students and teachers were 

more closely associated with externalizing problems than closeness. Students with 

higher behavior problems had a decline in student-teacher quality over time. To 

conclude, Eisenhower et al. (2015) found that the students’ cognitive abilities did not 

affect STR quality and externalizing behaviors. 

Caplan and his colleagues (2016) conducted research to identify potential risk or 

protective factors for STR quality over time in students with ASD. One hundred sixty-two 

children with ASD ages 4-7 and their teachers were used. All children who participated 

were identified with high functioning ASD category and were mainly male. The study 

was conducted through a series of observations, assessments, and questionnaires 
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looking at intelligence, diagnosis of ASD, the student-teacher relationship, and behavior. 

All participants were recruited through online and in-print advertisements. The 

researchers found many interesting facts. They noted that students with ASD had poor 

quality STR that were composed of high levels of conflict and low levels of closeness as 

compared to students with TD. Students who demonstrated risk factors such as 

behavior problems, psychopathology, and autism severity, demonstrated higher levels 

of conflict while protective factors such as social skills, IQ, and language ability relate to 

high levels of closeness. Specifically, for students with ASD, social skills and IQ had an 

effect on conflict and closeness in the student-teacher relationship. Researchers also 

found that behavior problems in students with ASD were closely related to student-

teacher conflict perceptions. As for students with an intellectual disability, student 

teacher relationship quality was steady across one school year. To conclude, Caplan and 

colleagues found that, “child oppositional behavior, autism severity and teacher degree 

predicted changes in student-teacher conflict over a 1-year period, while child social 

skills and IQ positively predicted change in student-teacher closeness” (Caplan et al., 

2016., p.3653).  

Another research article tried to identify and evaluate the representation of 

relationship between teachers and special needs (SN) students while looking at the STRS 

and the level of peer acceptance and rejection in the classroom and recreation. Santos 

and his colleagues (2016) took a sample of students with autism (ASD), cerebral palsy 

(CP), multiple disabilities (MD), and attention-deficit hyperactive disorder (ADHD) and 

their special and general education teachers. All students were between the ages of 6 
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and 12 years old and attended public Portuguese schools. Data was collected through 

administering the STRS to teachers, and observation using the Sociometric technique. 

Results showed that general education teachers perceived all students with SN as more 

dependent on the teachers compared to those without SN. Furthermore, relationships 

between teachers and children with ASD were more conflictual and dependent and less 

close compared to their relationships to those without SN. For students used in the 

sample with a diagnosis of ADHD, relationships between the teachers and students were 

more conflicted. Special education teachers also perceived relationships with students 

with ADHD and ASD as less dependent. In general, 50% of children with ADHD had 

significant problems in their social relationships according to the data received.  The 

researchers concluded that relationships between teacher and the student with SN is a 

factor that influences the development of SN students in facilitating inclusion and future 

positive relationships between all students (Santos, Sardinha, & Reis., 2016). 

This next study also compared student-teacher relationships across students 

with ASD, ID, and TD. Blacher et al (2014) set out “to examine the relations among 

behavior problems, social skills, and student teacher relationships among children with 

autism spectrum disorder as compared to those with typical development or an 

intellectual disability” (Blacher et al., 2014, p.324).  This study took 165 students and 

their teachers. Thirty-six students were diagnosed with ASD, 38 with ID, and 91 with 

typical development and all from public schools. Teachers completed the Student-

Teacher Relationship Scale (STRS) in the spring based on their perception of conflict, 

closeness, and dependency with their students. They were also administered the Social 
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Responsiveness Scale (SRS) about their students with autisms social impairment as 

perceived in the classroom setting. Surveys and questionnaires were administered to 

the students and parents such as the Child-Behavior Checklist (CBCL) and Social Skills 

Rating System (SSRS). Results showed that the perceived student-teacher relationship 

between students with autism and their teachers were much lower than both students 

with ID and TD. Relationships were perceived as not as strong between teachers and 

students with autism. The STR scores for children with autism were significantly lower, 

showing less closeness and more conflict than those with ID or TD. This study showed 

that the characteristics and mannerisms negatively affect the teacher’s perception of 

closeness with the student (Blacher, Howell, Littin, Reed, & Laugeson, 2014). 

Gastaldi et al. (2016) conducted a quantitative study using a total of 424 

students with varying disabilities such as autism, down syndrome, learning disorder, and 

attention-deficit and hyperactivity disorders. All participants were in Italy and were 

taken from various classrooms. Teachers and teachers’ assistants of each classroom 

involved were involved in the study. The Student-Teacher Relationship Scale (STRS) was 

administered to teachers and teaching assistants of each classroom. Questions were 

based on their perceptions of their relationship with their students who had varying 

disabilities. More specifically, their perception in the areas of conflict, closeness, and 

dependency. Results were compared from the STRS across all disability areas. Based on 

the three areas the STRS examined, closeness, conflict, and dependency, there are 

differences among quality of relationships between students with disabilities and 

students who have typical development as perceived by the teachers. The main findings 
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indicate that there are significant differences in one of the three relational aspects 

compared between students with disabilities and those of typical development. The 

most significant findings were the relationships between teachers and students with 

autism and ADHD which were perceived as more conflictual and dependent. This may 

have to do with the social characteristics of students with autism and ADHD. 

Relationships perceived by teachers with students with a learning disability had lower 

levels of closeness and higher levels of conflict. The researchers concluded that 

students’ performance influence the levels of closeness and conflict perceived. Teachers 

are more affectionate and less hostile with students who have better academic 

performance. Teacher’s perceptions of relationships with their students varies across 

multiple disabilities and the characteristics of the disabilities effect the quality of the 

relationship (Gastaldi, Longobardi, Pasta, & Prino, 2016). 

Many different factors have been considered when assessing the quality of the 

relationship between students with a disability and their teachers. What has not been 

looked at so far is how language plays a role in the quality of the relationship. Feldman 

and colleagues (2019) conducted a study to address the distinct contributions of 

language domains to STR quality in students with autism. 191 preschool-2nd grade 

autism and typical developing students along with their teachers were examined both in 

the general and special education setting. Researchers assess students and teacher’s 

perception of relationships through the STRS, cognitive functioning, and child language 

ability. Scores reported indicate that students with autism had relationships that were 

less close and more conflictual than their typically developing peers. This may be due to 



 23 
the fact that pragmatic language skills were associated with student-teacher closeness. 

The lower the pragmatic language speech score, the lower ratings of student-teacher 

closeness. But, language ability did not contribute to teachers’ perception of conflict. In 

general, the study showed that young children with autism had lower quality student-

teacher relationships than their peers. Children with ASD’s language skills may shape 

their ability to form connections with their peers and teachers (Feldman et al., 2019). 

Demirkaya and Bakkaloglu (2015) conducted a study to examine the 

relationships of preschool teachers working in mainstream classrooms with their special 

needs and non-special needs students. Just as this thesis is setting out to examine, they 

are looking to see if relationships of students with and without special needs differs 

among teachers and what factors are related. This study took place in Turkey with 40 

teachers, 54 special needs students, and 54 non-special needs students. Questionnaires 

and surveys were administered to the teachers based on their student’s behavior and 

their perception of the quality of the relationship. Results concluded that students with 

special needs had more conflictual relationships with their teachers than students 

without special needs. Closeness was much higher for students without special needs 

compared to students with special needs. There were no significant differences in scores 

for dependency for all students. The researchers concluded that social skills was a key 

factor in predicting closeness, problem behaviors predicted conflict, and dependency 

was predicted by the teachers experience and classroom size (Demirkaya & Bakkaloglu, 

2015). 

Relationship Effects on Development 
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After looking at the quality of relationships in the areas of conflict, closeness, and 

dependency among teachers and students with and without special needs, we are now 

going to examine the effects of the student-teacher relationship between students with 

and without special needs. Research has shown that the relationship between the 

students and teacher, whether it is negative or positive, can affect the development of 

the students. This next section aims to assess the developmental outcomes of the 

relationship and its effects on academic, behavior, and socioemotional development 

among students with typical development and students with a disability.  

Students with Typical Development 

  In 2016, Fisher, Reynolds, and Sheehan conducted a study to examine the 

effects of developmental strengths such as adaptability, social skills, and study skills on 

teacher-student relationships among children with externalizing behaviors. The subjects 

were 418 1st-5th grade students in the United states who were predominately African 

American males and their 44 teachers. Two questionnaires were filled out by the 

teachers referring to their students about the quality of the relationship and behaviors. 

Results showed that overall the developmental strengths of adaptability, social skills, 

and study skills are all related to the development of positive relationships for all 

students. The students who are better able to adapt and adjust well in all situations are 

looked at more favorably by their teachers thus forming positive teacher relationships. 

Teachers also looked more favorably upon students who follow directions, complete 

assignments and work on time, and are attentive to classroom expectations regardless 

of behavior problem. Teachers viewed students who had strong social skills positively 
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which contributed to positive student-teacher relationships. The researchers concluded 

that a student’s social skills, and adaptability skills have the greatest impact on teacher-

student relationships for students who externalize behaviors more than it does for 

average children. 

 As mentioned previously by Rucinski et al. (2018), the study showed that 

students who exhibited higher aggression, depression, and conflict with teachers had 

lower academic achievement scores. Academic achievement was influenced by the 

quality of student-teacher relationship. 

 Bryce et al. (2019) research that was also mentioned previously looking at the 

parent, teacher influences on academic achievement found that direct parental 

involvement was positively related to achievement via behavioral engagement in grade 

1 but not in grade 5. But on the other end, conflictual relationships between students 

and teachers were associated with lower behavioral engagement. One-hundred and 

seventeen CWD and CWOD in 53 inclusive classrooms in 13 public schools in Turkey 

were used. Children with a disability were diagnosed and qualified under the special 

education labels of autism spectrum disorder, other health disorders, speech and 

language disorders, and mild intellectual disabilities. Data was gathered at two point in 

time, Fall and Spring during the school year. Results showed that both children with and 

without a disability made significant improvements from Fall to Spring in the areas of 

psychomotor, cognitive, language, and socioemotional development. The scores for 

CWD were higher in all four areas of development than their peers, CWOD in the 

inclusive classroom. Researchers concluded that the main finding of this study was that 
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social skills and school adjustment levels were major predictors of developmental gains 

(Sucuoglu, Bakkaloglu, Demir, & Atalan., 2019). 

Students with a Disability 

 Previously, we examined the relationship quality between teachers and students 

with disabilities. This section will look at previous research that looks at the 

developmental outcomes of student teacher relationships among students with 

disabilities.  

 The first research article by Poulou (2018) aimed to investigate how teachers’ 

perceptions of their own Emotional Intelligence (EI), and their own competence in 

implementing Social and Emotional Learning (SEL) relate to their perceptions of teacher-

student relationships and students’ emotional and behavioral difficulties. And secondly, 

whether teachers’ EI and their competence in implementing SEL relate to teacher-

student relationships and students’ behavior, as reported by students themselves. The 

sample consisted of 98 elementary school teachers from Greece. And 308 students ages 

6-11 years old with a diagnosis of EBD. Of the 308 volunteers, 35 of those students were 

selected to complete a questionnaire about their emotional behavioral difficulties 

during school hours. The STRS and other assessments were administered to both 

teachers and their students. The results showed that from the teacher’s perspective, 

teacher’s emotional intelligence was related to teachers’ perceptions of closeness to 

students. This means that a positive climate of relations within the classroom is more 

likely to occur when the teacher has high EI. The teachers comfort in implementing SEL 

was related to closeness in student-teacher relationships. Teachers perceptions of 
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conflict was the main predictor of students emotional and behavioral difficulties. 

Conflict in teacher-student relationships was a contributor to students’ emotional and 

behavioral difficulties when teacher’s perceptions of EI and SEL were analyzed. To 

conclude, “the studies indicated that teachers' perceptions of emotional intelligence, 

social and emotional skills implementation, and teaching efficacy were indirectly linked 

to students' emotional and behavioral difficulties, through teacher-student 

relationships” (Poulou, 2018, p.72). 

 In 2005, Hamre and Pianta conducted a study that aimed to extend work related 

to school effects by following children identified in kindergarten as being at risk of 

school failure and examining whether the classroom environment to which they were 

exposed during the first grade moderated these risks by the end of their first-grade year. 

Nine hundred and ten predominately white female students in kindergarten-first grade 

were used in this sample. They were placed into two categories, the “at-risk” category 

meaning they were at risk for two or more factors including attention, externalizing 

behavior, social skills, and academic competence. The second group was the “not at 

risk” group meaning they qualified under 0-1 risk factors. Students were administered a 

series of questionnaires. Results showed that in the area of academic achievement, 

children who were identified as at-risk and had mothers who had less than a 4-year 

college degree had lower levels of achievement at the end of first grade than their low-

risk peers. Children whose mothers had less than a 4-year college degree and were 

placed in high to moderate instructional support classrooms had similar levels of 

achievement at the end of first grade as their peers with more educated mothers. 
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Children with less educated mothers who were placed in classrooms with low 

instructional support displayed significantly lower achievement scores at the end of first 

grade than their low-risk peers. Academic achievement was highest for students placed 

in classrooms with high emotional support. Furthermore, high-risk students in 

classrooms with low or moderate emotional support displayed significantly lower levels 

of achievement than their low-risk peers. Children who struggled in kindergarten, were 

at risk for developing conflictual relationships with teachers in first grade, but was 

moderated by the amount of emotional support they received in their first-grade 

classroom. The research concluded from their study that, “By the end of first grade, at-

risk students placed in first-grade classrooms offering strong instructional and emotional 

support had achievement scores and student – teacher relationships commensurate 

with their low-risk peers; at-risk students placed in less supportive classrooms had lower 

achievement and more conflict with teachers” (Hamre & Pianta, 2005, p.949).  

 Al-Yagon (2012) conducted research with the main purpose of examining the 

major objectives among adolescents with learning disability (LD) in comparison to 

adolescents with typical development (TD). This includes socioemotional adjustment 

that compromises positive/negative affect, peer-network/peer-dyadic loneliness, and 

externalizing/internalizing problems. They also investigated adolescents’ attachment 

relationships with parents and teachers. Three-hundred and sixty-nine Jewish 

adolescents in 10-11th grade were examined. Of the 369, 181 had a learning disability, 

and 188 were typically developing, ages 15-17. The two groups were compared, 

students with a LD and TD students. They were administered questionnaires and surveys 
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looking at attachment, loneliness, affect, and externalizing/internalizing behavior. This 

study resulted in Adolescents with a learning disability had more socioemotional 

difficulties than their typically developing peers. 

These students with a learning disability reported higher levels of negative 

affect, peer-network and peer-dyadic loneliness, and externalizing and internalizing 

behavior problems. Students with a learning disability reported less secure attachment 

relationships with their mothers compared to their typically developing peers. 

Adolescents with a learning disability viewed their teachers as more rejecting figures, 

compared to their typically developing peers views. To conclude, Al-Yagon found that 

adolescents with a LD demonstrated academic dysfunction as well as socioemotional 

difficulties such as high level of negative affect, externalizing/internalizing behavior 

problems, and peer-network and peer-dyadic loneliness. Attachment relationships 

affected socioemotional difficulties (Al-Yagon., 2005). 

 This next research study conducted by Hopman et al. (2019) aimed to investigate 

the developmental links between externalizing behavior and teacher-student 

interactions in adolescent males placed in special secondary education due to 

psychiatric disabilities. They used 584 male Dutch students ages 15-16 with 116 of them 

diagnosed with ADHD, conduct disorder, or defiant disorder. Their teachers were also 

used in this study. Researchers collected observational data on externalizing behaviors, 

interactions between students and teachers, and the duration of the contact, along with 

student age. This data was collected in both the Fall and Spring of the school year. 

Results showed that for students with special needs, there was no evidence showing a 
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link between student-teacher interactions, either supportively or negatively, on the 

development of students’ externalizing behavior. It was less likely that teachers would 

interact supportively with their students who exhibited externalizing behavior in the 

second half of the school year. Externalizing behavior did not increase the likelihood 

that teachers would interact with their students in a negative manner. To conclude, 

researchers believe that student-teacher interactions did not show influence on 

externalizing behavior in students with ADHD, conduct or defiant disorder (Hopman et 

al., 2019). 

 Pham and Murray’s (2016) research examined the cumulative and unique 

associations between social relationships with adults and peers and the emotional, 

behavioral, and school-related adjustment of adolescents with disabilities. They used 

228 high school students across ten public schools in this sample. The students had 

special education labels due to diagnoses of ASD, EBD, LD, ID, or OHD. Many self-

reports, surveys, and questionnaires were administered to the students assessing 

perceptions of relationships, life satisfaction, behavior, and school bonding. Results 

showed that that students relationships with peers, parents, and teachers have 

influence on their emotional, behavioral, and school adjustment. Parent-child 

relationships were related to students’ life satisfaction and perceptions of school 

bonding. Teacher-student relationships influenced all three adjustment indicators; 

emotional, behavioral, and school adjustment. Student-teacher relationships were the 

only relationship that showed influence in all three areas. When teachers alienated their 

students, it had significant effects on students’ life satisfaction, school bonding, and 
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communication in the relationship. The importance of student-teacher relationships 

extends beyond childhood. Teacher-student relationships were important for all 

students regardless of their disability. Relationships with parents and peers were not 

associated with any adjustment outcomes after taking into account relationships with 

mentors and teachers. In conclusion, Pham and Murray found that adults that are 

unfamilial significantly contributed to the overall well-being of youth with disabilities 

(Pham & Murray, 2016). 

 The final research article was conducted by Al-Yagon in 2016. He researched 

“adolescents’ attachment-based factors aimed to investigate a model that included four 

exogenous, independent factors: adolescents’ global attachment relationships with both 

primary caregivers, mother and father, and their specific attachment relationships with 

two extra familial figures, the teacher and friend” (Al-Yagon, 2016., p.600). The sample 

contained 280 high school students across three public schools in Israel. Ninety had a 

learning disability (LD), 91 had a LD and attention-deficit-hyperactivity-disorder (ADHD). 

The rest of the sample was considered typically developing (TD). Students were 

administered a series of questionnaires. Students with LD/ADHD reported less secure 

attachment relationships with their mothers and fathers compared to their TD peers 

and peers with LD. Adolescents with LD and LD/ADHD had more 

socioemotional/behavioral difficulties than did their peers with TD. Adolescents with 

LD/ADHD had higher levels of negative affect, peer-network loneliness, peer-dyadic 

loneliness, externalizing behavior problems, and internalizing behavior problems, 

compared to their peers with TD (Al-Yagon, 2016). 
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CHAPTER III: RESEARCH APPLICATION 

 For the research application portion of this thesis, with extensive research and 

thorough analysis of the student and teacher relationship, I concluded that a teacher 

educational pamphlet to be implemented at the beginning of each school year was the 

best way to implement the research accumulated. Prino et al. (2016) concluded that 

relationships between teachers and students differed across multiple disabilities and 

their typically developing peers. With that in mind, the researchers thought further 

research should include training and educating teachers on how to handle relationships 

and behaviors across multiple disabilities. 

 The educational pamphlet (Appendix A) aims to help teachers reflect, educate, 

and implement practices and procedures that are useful in changing and diversifying the 

way teachers approach their relationships with their students in the classroom. More 

importantly, this educational training pamphlet can be useful for both students in a 

general education setting and a special education setting. Along with the educational 

pamphlet is a PowerPoint presentation (Appendix B) to be used to present the pamphlet 

information in a group setting. 

 The student-teacher relationship educational pamphlet begins with a short ten 

question self-reflection quiz. It is administered first, and gives teachers the opportunity 

to reflect on their approach and thoughts on the importance of a student-teacher 

relationship. Both Al-Yagon (2012) and Hopman et al. (2019) influenced the creating of 

the self-reflection quiz. These studies examined behaviors and how they affect the 

student-teacher relationship. They concluded that further research is needed to help 
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teachers investigate their personal characteristics, teaching styles, and relationship 

attachment patterns. Questions from the reflection quiz such as “a student’s negative 

behaviors do not dictate my relationship with them”, “I create a positive learning 

environment in my classroom”, and “I pursue positive relationships with my students 

daily” are a few examples that help teachers investigate and reflect on their personal 

characteristics, teaching styles and relationship attachment patterns.  

 The informational section of the pamphlet (“student-teacher relationships are 

different across multiple disabilities”) integrates facts and research conducted by Caplan 

et al. (2016), Jones and Hensley (2012), and Blacher et al. (2014). This section was 

strictly informational and was based on the conclusion and results of these studies. Not 

only did Caplan et al. (2016), Jones and Hensley (2012) and Blancher et al. (2014) 

examine the quality of the student-teacher relationship but they compared the 

relationship quality as perceived by teachers across multiple disabilities and compared it 

to the relationship quality of their typically developing peers. These studies give 

information as to how the relationship differs for students with a disability and students 

without.  

 Informing teachers of the importance of a positive student-teacher relationship 

(STR) is seen in the next section of the educational pamphlet. Most of the facts and 

information was taken from research conducted by Blacher et al. (2014), Decker et al. 

(2007), and Pham and Murray (2016). The facts and information shows teachers the 

positive outcomes for students that take place when there is a healthy, high quality 

relationship between them and their students. For example, Blacher et al. (2014) 
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concluded in his research that a close relationship between students and their teachers 

can serve as a protective factor for students at risk of social and/or academic problems. 

Decker et al. (2007) found that positive student-teacher relationships increased social 

engagement in the classroom. Further research indicated that teachers need to be 

educated on the effects of a positive STR. Pham and Murray (2016) found that these 

relationships influenced students positively in the areas of emotional, behavioral, and 

school adjustment and was the only relationship that influenced these specific areas of 

development. After reading through all research articles mentioned in this thesis, it was 

found that more often, STR’s influenced student’s developmental outcomes in the areas 

of academic, behaviors, and their social relationships.  

 The next section in the informational pamphlet gives teachers facts from studies 

conducted by Hamre and Pianta (2005) and Prino et al. (2016). These studies gave 

important information for teachers to be aware of when looking at the developmental 

effects of a positive STR in both students with a disability and students without a 

disability. For typically developing students, the academic achievement was highest for 

these students who were in an emotionally supportive classroom. Prino et al. discovered 

that teachers were much more affectionate and less hostile towards students who had 

high academic achievement. This created a more positive learning environment and 

student-teacher relationship. Both facts from these studies inform teachers to see how 

big of a role academic achievement plays in the student teacher relationship. It also 

touches a little bit on the importance of a positive learning environment as well as an 
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emotionally supportive classroom which is mentioned later in the pamphlet as a way to 

improve the student teacher relationship. 

 Behaviors was another common factor that was seen in the developmental 

outcomes of a positive STR. Students with a disability and without who exhibited 

behaviors in the classroom coincided with the student-teacher relationship as well as 

the environment of the classroom. All three facts were used to help inform and educate 

teachers on the effects of the teacher being less positive and more hostile towards 

students with behaviors and the students having behaviors that created for a less 

positive relationship. Eisenhower et al. (2015), found that students with high levels of 

behaviors had a less positive STR overall which effects relationship quality across 

multiple years of life for these students. Not only did this effect students daily but can 

affect students’ well-being in the future. Rucinski et al. (2018) found that emotional 

support from the teachers caused a decrease in behaviors for students. Decker et al. 

(2007) also found that emotional support from teachers caused a decrease in behavior 

as well as the amount of time a student would spend off-task while in class. Bryce et 

al.’s (2019) research showed that the lower behavioral engagement between teachers 

and students, the more conflictual the relationship. Not only do these studies give facts 

to educate teachers on how behavior effects student-teacher relationships but it also is 

linked to emotionally supportive classrooms and the amount of time a student spends 

being attentive in class.  

 Another key factor in the developmental outcomes of the STR that was seen 

consistently throughout research articles was the social aspect of a positive STR. Not 
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only do some of these articles look at the outcomes of positive social interaction 

between students and teachers but also among peers (Jones & Hensley, 2012). This is 

intended to help teachers see the importance of building in times for students with 

disabilities and students without to interact with their peers. Social interactions 

between students with a disability and those without influenced the development of 

self-determination. Fischer et al. (2016) also found that the social status among peers 

for students with a disability predicted the support given from teachers and the STR 

quality. Relationships among peers effect the relationship between students and 

teachers. Another consistent finding from research was the influence of social skills on 

students with a disability. Social skills and teaching strategies according to Sucuoglu et 

al. (2019) was crucial in the development of psychomotor, cognitive, language, and 

socioemotional for students with a disability. Social skills have the greatest impact on 

the STR. Especially for student who struggle with positive social interactions and 

behavioral difficulties. These facts were important to mention in hopes that teachers 

would understand that social skills effect development in many areas and that social 

skills lessons are crucial for students with disabilities.  

 The next section in the educational pamphlet was created to help teachers build 

positive relationships in their classrooms. More importantly, based on the research, it 

gives five ideas and specific areas teachers can work on in order to build positive STR’s 

with their students. 

 Poulou (2018) researched teacher’s emotional intelligence and the role it plays in 

students’ lives with behavioral and emotional difficulties. One of the key findings that 
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affected students behavioral and emotional difficulties as well as the relationship 

students had with their teachers was the learning environment they were in. The more 

positive the learning environment, the more close the students were to their teachers. 

The three ways listed to create a positive learning environment were taken from 

personal experience and research studies that are not mentioned in this thesis. 

 Research has also found that language can play a key role in STR quality over 

time. After Rucinski et al. (2018) conducted their research on relationships, classroom 

climate, and development, the main idea they had for further research based on their 

results was that teachers need further training and support in purposefully 

communicating their affection and support to their student’s and to let them know they 

are cared about as an individual. Thus, the advice of being educated about language 

difficulties, and using positive and encouraging language when speaking with your 

students. On page 7 of the pamphlet I created a poster that can be displayed by the 

teachers desk to help them implement more positive language in their classrooms. 

Feldman et al. (2019) researched language domains of students with autism and the 

STR. The main finding was that the students with autism who struggled with pragmatic 

(social) language skills had less close relationships with their teachers. Further research 

from the study indicated that teachers educate themselves on the use of language for 

students with autism and their areas of struggle. Seeking the wisdom and knowledge of 

a speech and language pathologist for helpful tips and tricks on understanding and 

working with these students would be so beneficial in connecting a bridge between 

understanding students with autism and the STR.  
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 Feldman et al. (2019) also influenced the third piece of advice for creating a 

positive student-teacher relationship. Quality time was shown to increase STR quality. 

Positive interactions between both the teacher and student by having set one-on-one 

time where teachers could get to know the students at an individual level using positive 

language as mentioned previously, would help increase positive STR’s. On page 8 of the 

pamphlet is a poster to hang in the classroom with a list of activities for teachers to do 

with their students that will help students and teachers get to know each other outside 

of academic time. Students can choose an activity off of the list and spend personal one 

on one time with their teacher. This will create closer bonds for both the teachers and 

students and will affect positive development in many areas for the student in the years 

to come.  

 Social skills were consistently shown throughout the research articles read as a 

positive contributor to creating STR’s. As mentioned previously, Jones and Hensley’s 

(2012) research resulted in positive development of relationships for students with 

disabilities. The main idea that came out of this research being that students need 

access to positive role models and a time in their day to be able to socialize with peers. 

Implementing these in a teacher’s schedule can help improve student’s social skills. 

Social skills lesson ideas are mentioned on page 9 of the pamphlet. Two main areas that 

need to be targeted for these students that inhibit their relationships with others is their 

behavior and their lack of social interactions skills which are mentioned on page 9. Facts 

taken from Santos (2016) was used to inform teachers about how many students 

struggle with social relationships. Demirkaya and Bakkaloglu (2015) found that students 
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with a disability had more conflictual and fewer close relationships with their teachers 

compared to typically developing students. This was a key factor in the reasoning behind 

the idea of implementing good social skills lessons for these students to teach them how 

expected behaviors and language when socializing.  

 Educating teachers on interventions and ways to implement prosocial behaviors 

for teachers in the classroom was a common idea for researchers that would increase 

positive STR. Prewett et al. (2019) researched in depth the perception STR quality. They 

concluded that for STR quality to increase for both students and teachers, the most 

proactive way would be to create an intervention program that trains teachers in how 

to implement prosocial behaviors such as sharing their behaviors, modeling good 

humor, and identifying and praising students for their positive prosocial behavior.  Each 

key point under prosocial behavior has to do with Prewett’s research. Al-Yagon (2016) 

also thought that based on his results from his research that the best way to improve 

STR was through creating an intervention program for teachers to be able to be warm 

towards students while also giving them positive praise and feedback when behaviors 

arise as is a key point under the tip of implementing prosocial behavior. Hamre and 

Pianta’s (2005) research resulted in students who had an emotionally supportive 

teacher, had an increase in academic achievement. With these research articles in mind, 

facts and ideas for further research were used when creating the section of the 

pamphlet for teachers on how to implement prosocial behaviors in their classroom. 
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CHAPTER IV: DISCUSSION AND SUMMARY 

Summary of Literature 

Many researchers examined the quality of the relationship between teachers 

and students. Using the Student-Teacher Relationship Scale (STRS) examining quality of 

the relationship, researchers found the levels of conflict, closeness, and dependency. 

More specifically, some research compared the STR quality between teachers and 

students without a disability (Al-Yagon., 2016; Bryce et al., 2019; Caplan et al., 2016; 

Demirkaya et al., 2015; Eisenhower et al., 2015; Hamre et al., 2005; Jones et al., 2012; 

Poulou., 2018; Prewett., 2019; Rucinski et al., 2018; Santos et al., 2016). Along with 

examining the relationship quality between teachers and typically developing students, 

there was one piece of research that examined relationships as well, except that the 

students were at risk for special education referral due to behaviors (Decker et al., 

2007). In typically developing students, the relationship quality showed more conflict 

and less closeness within the relationship (Caplan et al., 2016; Demirkaya et al., 2015; 

Eisenhower et al., 2015; Rucinski et al., 2018; Santos et al., 2016). Lower levels of 

dependency was also seen in typically developing student-teacher relationships (Jones 

et al., 2012; Santos et al., 2016;) while other research found that dependency levels 

were similar for both students with special needs and without (Blacher et al., 2014).  

 Along with research that looked at the STR quality among typically developing 

students, much of the same research also made connections and compared that 

relationship among students with a disability (Blacher et al., 2014; Caplan et al., 2016; 

Demirkaya et al., 2015; Eisenhower et al., 2015; Feldman et al., 2019; Jones et al., 2012; 
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Poulou., 2018; Prino et al., 2016; Santos et al., 2016). All research showed variations of 

conflict, closeness, and dependency across multiple disabilities such as students with 

autism spectrum disorder, learning disability, attention-deficit-hyperactivity-disorder, 

and emotional-behavioral disorder. There were not many consistent findings as far as 

levels of closeness, conflict, and dependency since disabilities varied and the qualities 

and characteristics of those disabilities were all different.  

 A second area that the research showed consistent findings in is the effects of 

the student-teacher relationship on specific areas of development such as academics, 

behaviors, and social/socioemotional. The first heading examining these developmental 

effects in students without special needs. The STR had positive effects in students’ 

academic performance if the STR was perceived as positive by both the students and 

teachers (Bryce et al., 2019; Decker et al., 2007; Demirkaya et al., 2015; Fisher et al., 

2016; Hamre et al., 2005; Rucinski et al., 2018). Students’ social and socioemotional was 

also impacted either negatively or positively (Rucinski et al., 2018; Jones et al., 2012; 

Demirkaya et al., 2015).  

 There were also consistent findings when examining the developmental affects 

of relationships on students with disabilities in the areas of academics, behaviors, and 

social/socioemotional. Students with multiple disabilities such as autism spectrum 

disorder, learning disability, attention-deficit-hyperactivity-disorder, and emotional-

behavioral disorder were mentioned in these articles examining these developmental 

effects. Students with autism had a positive increase in academic performance, a 

decrease in behaviors, and an increase or no change in their social/socioemotional 
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abilities with teachers and peers (Caplan et al., 2016; Eisenhower et al., 2015; Feldman 

et al., 2019; Sucuoglu et al., 2019). Limited research only examined the social and 

behavioral aspect across multiple disabilities and concluded that the STR impacted 

students, making them more social and less behavioral (Demirkaya et al., 2015; Pham et 

al., 2016). None of the present research found the STR’s impact on developmental 

effects for students with a learning disability on academic performance but behavior in 

students with a learning disability was positively impacted (Sucuoglu et al., 2019). These 

students showed they did not have good relationships with peers and teachers which 

may be contributed to their characteristics of their disability (Al-Yagon., 2012; Al-Yagon., 

2016; Jones et al., 2012; Sucuoglu et al., 2019). Students with a diagnosis of attention-

deficit-hyperactivity-disorder (ADHD) had no research showing the developmental 

effects of a positive STR on academic performance. Behaviors were unaffected in 

students with ADHD who had positive relationships with their teachers (Hopman et al., 

2019). Students’ social skills increased when interacting with peers and teachers and 

more consistent interactions would occur for these students who had positive 

relationships (Al-Yagon., 2016; Hopman et al., 2019; Santos et al., 2016).  

Limitations of the Research 

 To limit the research presented, through the EBSCO and Academic Search 

Premier and ERIC search engines, keywords such as included “student-teacher 

relationship and disability”, “student-teacher relationship and typical development”, 

“student-teacher relationship and special education”, and “STR quality”. Research was 

chosen based on topic and limited to articles that conducted research on the quality of 
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the student-teacher relationship using the student-teacher relationship scale in both 

typically developing and students with any disability. Research was also narrowed by 

developmental effects of the student-teacher relationship for both students with and 

without a disability. All research must’ve been conducted on primary or secondary 

school-aged students (preschool-12th grade).  

 Research was limited when looking at the developmental effects on academics 

for students with learning disabilities and ADHD. Assuming that research would exist in 

this area was non-existent and research has yet to be published looking at this specific 

area. Otherwise, research was available for all key components present. 

Implications for Future Research 

 Future research should more specifically look at the qualities and characteristics 

of each disability such as autism, ADHD, and learning disabilities and how they affect the 

teacher’s perception of these students in the areas of conflict and closeness. More 

specifically, how that plays a role in students’ self-perception of autonomy. For example, 

a student with ADHD may exhibit characteristics such as inattentiveness, hyperactivity, 

impulsiveness, and limited social skills. How do these specific characteristics of a student 

with ADHD affect the perception of the teacher of that student based on conflict and 

closeness to one another? Then, research would look at how autonomous the student 

feels based on the positive or negative perception of the relationship with the teacher.  

Implications for Professional Application 

 The present research has helped me think about my future personal and 

professional impact as well as some other areas for further application that can be 
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addressed. The first implication being the professional impact this research has had for 

myself and other educators in the field of special education. The biggest implication 

professionals can take away from the research above is the idea of being self-aware. 

Self-awareness in the areas of how you create your classroom environment and what 

constitutes a positive classroom environment for all. Self-awareness of one’s teaching 

style is important when considering the impact, it has on the student-teacher 

relationship. Also, being self-aware of the language you use and how that can affect 

negatively or positively your relationship with students. Lastly, making sure you are 

making an effort in getting to know your students personally and implementing positive 

prosocial behaviors. With these points in mind, seeking further education and 

professional development to improve in these areas is critical for obtaining positive 

relationships with students.  

 The present research has impacted me personally in a way that helps me to self-

assess my own biases towards students with multiple disabilities. I can see how my 

stigmas and reactions towards students can affect them either negatively or positively 

and how valuable these relationships with these students are. Personally, I know that I 

can struggle with establishing positive mindsets and relationships with students who 

have higher behavior incidences. Just by looking at the present research helps me to 

realize how important it is in not letting my bias and stigma towards these students 

affect our relationships and how I build relationship with them. Changing my mindset 

and continually learning and seeking education and professional development is so 
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important in building better more positive relationships. With this in mind, I hope to 

continually be evaluating my professional life and my personal mindset.  

Conclusion 

 In conclusion, teachers’ perceptions of the quality of their relationship with their 

students varies between typically developing students and students with a disability. 

Whether it is a positive or negative relationship, the student-teacher relationship affects 

students with disabilities in many areas of life and this relationship is crucial for 

development in academic performance, behavior, and social/socioemotional skills. In 

the future, teacher need to continually be improving their relationship building skills and 

practices as well as persistently show kindness and grace to their students. 

  



 46 
Appendix A 

 
 

 
 



 47 

 
 



 48 

 
 



 49 

 
 



 50 

 
 



 51 

 
 



 52 

 
 



 53 

 
 



 54 

 
 



 55 

 
 



 56 

 
 

 
 
 
 



 57 
Appendix B 

 

 
 

 
 



 58 

 
 

 
 



 59 

 
 

 
 

  



 60 
References 

Alexander, K. L., & Entwisle, D. R. (1988). Achievement in the first 2 years of school: 

patterns and processes. Monographs of the Society for Research in Child 

Development, 53(2), 157. https://doi.org/10.2307/1166081 

Al-Yagon, M. (2012). Adolescents with learning disabilities: Socioemotional and 

behavioral functioning and attachment relationships with fathers, mothers, and 

teachers. Journal of Youth and Adolescence, 41(10), 1294–1311. 

Al-Yagon, M. (2016). Perceived close relationships with parents, teachers, and peers: 

predictors of social, emotional, and behavioral features in adolescents with LD or 

Comorbid LD and ADHD. Journal of Learning Disabilities, 49(6), 597–615. 

Blacher, J., Howell, E., Lauderdale-Littin, s., DiGennaro Reed, F.D., & Laugeson E.A. 

(2014). Autism spectrum disorder and the student teacher relationship: a 

comparison study with peers with intellectual disability and typical development. 

Grantee Submission, 8, 324-333. Retrieved from https://search-ebscohost-

com.ezproxy.bethel.edu/login.aspx?direct=true&db=eric&AN=ED585800&site=e

host-live&scope=site 

Bryce, C. I., Bradley, R. H., Abry, T., Swanson, J., & Thompson, M. S. (2019). Parents’ and 

teachers’ academic Influences, behavioral engagement, and first- and fifth-grade 

achievement. School Psychology, 34(5), 492–502. 

Caplan , B., Feldman, M., Eisenhower, A., & Blacher, J. (2016). Student-teacher 

relationships for young children with autism spectrum disorder: risk and 

protective factors. Granteee Submission, 46, 3653-3666. Retrieved from 

https://psycnet.apa.org/doi/10.2307/1166081
https://search-ebscohost-com.ezproxy.bethel.edu/login.aspx?direct=true&db=eric&AN=ED585800&site=ehost-live&scope=site
https://search-ebscohost-com.ezproxy.bethel.edu/login.aspx?direct=true&db=eric&AN=ED585800&site=ehost-live&scope=site
https://search-ebscohost-com.ezproxy.bethel.edu/login.aspx?direct=true&db=eric&AN=ED585800&site=ehost-live&scope=site


 61 
https://searchebscohostcom.ezproxy.bethel.edu/login.aspx?direct=true&db=eri

c&AN=ED590535&site=ehost-live&scope=site  

Decker, D. M., Dona, D. P., & Christenson, S. L. (2007). Behaviorally at-risk African 

American students: The importance of student-teacher relationships for student 

outcomes. Journal of School Psychology, 45 (1), 83-109. Retrieved from 

https://searchebscohostcom.ezproxy.bethel.edu/login.aspx?direct=true&db=eri

c&AN=EJ748944&site=ehost-live&scope=site  

Demirkaya, P. N., & Bakkaloglu, H. (2015). Examining the student-teacher relationships 

of children both with and without special needs in preschool classrooms. 

Educational Sciences: Theory and Practice, 15(1), 159–175 

Eisenhower, A. S., Blacher, J., & Bush Hurst, H. (2015). Longitudinal associations 

between externalizing problems and student-teacher relationship quality for 

young children with ASD. Grantee Submission, 9, 163–173. 

Feldman, M., Maye, M., Levinson, S., Carter, A., Blacher, J., & Eisenhower, A. (2019). 

Student-teacher relationships of children with autism spectrum disorder: distinct 

contributions of language domains. Grantee Submission, 89, 94-104. Retrieved 

from 

https://searchebscohostcom.ezproxy.bethel.edu/login.aspx?direct=true&db=eric

&AN=ED598418&site=ehost-live&scope=site 

Fisher, S. D., Reynolds, J. L., & Sheehan, C. E. (2016). The protective effects of 

adaptability, study skills, and social skills on externalizing student-teacher 

relationships. Journal of Emotional and Behavioral Disorders, 24(2), 101–110. 

https://searchebscohostcom.ezproxy.bethel.edu/login.aspx?direct=true&db=eric&AN=ED590535&site=ehost-live&scope=site
https://searchebscohostcom.ezproxy.bethel.edu/login.aspx?direct=true&db=eric&AN=ED590535&site=ehost-live&scope=site
https://searchebscohostcom.ezproxy.bethel.edu/login.aspx?direct=true&db=eric&AN=EJ748944&site=ehost-live&scope=site
https://searchebscohostcom.ezproxy.bethel.edu/login.aspx?direct=true&db=eric&AN=EJ748944&site=ehost-live&scope=site
https://searchebscohostcom.ezproxy.bethel.edu/login.aspx?direct=true&db=eric&AN=ED598418&site=ehost-live&scope=site
https://searchebscohostcom.ezproxy.bethel.edu/login.aspx?direct=true&db=eric&AN=ED598418&site=ehost-live&scope=site


 62 
Gastaldi, F., Longobardi, C., Pasta, T., Prino, Laura. (2014). A study on the relationship 

between teachers and students with special needs. International Journal of 

Development and Educational Psychology, 3, 120-127. Retrieved from: 

https://pdfs.semanticscholar.org/127a/4b0dceefcac30ceb4fb5f880ca1edadd2ca

f.pdf 

Hamre, B. K., & Pianta, R. C. (2005). Can instructional and emotional support in the first-

grade classroom make a difference for children at risk of school failure? Child 

Development, 76(5), 949–967. 

Hopman, J. A. B., Tick, N. T., van der Ende, J., Wubbels, T., Verhulst, F. C., Maras, A., 

Breeman, L. D., & van Lier, P. A. C. (2019). Developmental links between 

externalizing behavior and student-teacher interactions in male adolescents with 

psychiatric disabilities. School Psychology Review, 48(1), 68–80. 

Jones, J. L., & Hensley, L. R. (2012). Taking a closer look at the impact of classroom 

placement: students share their perspective from inside special education 

classrooms. Educational Research Quarterly, 35(3), 33-49. Retrieved from  

https://searchebscohostcom.ezproxy.bethel.edu/login.aspx?direct=true&db=eri

c&AN=EJ968235&site=ehost-live&scope=site  

Losh, A., Tipton, L. A., Eisenhower, A., & Blacher, J. (2019). Parenting behaviors as 

predictive of early student-teacher relationships in ASD. Journal of Autism and 

Developmental Disorders, 49(9), 3582-3591. Retrieved from https://search-

ebscohostcom.ezproxy.bethel.edu/login.aspx?direct=true&db=eric&AN=EJ12235

44&site=ehost-live&scope=site 

https://pdfs.semanticscholar.org/127a/4b0dceefcac30ceb4fb5f880ca1edadd2caf.pdf
https://pdfs.semanticscholar.org/127a/4b0dceefcac30ceb4fb5f880ca1edadd2caf.pdf
https://searchebscohostcom.ezproxy.bethel.edu/login.aspx?direct=true&db=eric&AN=EJ968235&site=ehost-live&scope=site
https://searchebscohostcom.ezproxy.bethel.edu/login.aspx?direct=true&db=eric&AN=EJ968235&site=ehost-live&scope=site
https://search-ebscohost-com.ezproxy.bethel.edu/login.aspx?direct=true&db=eric&AN=EJ1223544&site=ehost-live&scope=site
https://search-ebscohost-com.ezproxy.bethel.edu/login.aspx?direct=true&db=eric&AN=EJ1223544&site=ehost-live&scope=site
https://search-ebscohost-com.ezproxy.bethel.edu/login.aspx?direct=true&db=eric&AN=EJ1223544&site=ehost-live&scope=site


 63 
Pham, Y. K., & Murray, C. (2016). Social relationships among adolescents with 

disabilities: unique and cumulative associations with adjustment. Exceptional 

Children, 82(2), 234–250. 

Poulou, M. S. (2018). Poulou, M. S. (2017) Students’ emotional and behavioral 

difficulties: the role of teachers’ social and emotional learning and teacher-

student relationships. “International Journal of Emotional Education,” 9 (2), 72-

89. Postscript. International Journal of Emotional Education, 10(2), 146–153. 

Prewett, S. L., Bergin, D. A., & Huang, F. L. (2019). Student and teacher perceptions on 

student-teacher relationship quality: a middle school perspective. School 

Psychology International, 40(1), 66–87. 

Prino, L. E., Pasta, T., Gastaldi, F. G. M., & Longobardi, C. (2016). The effect of autism 

spectrum disorders, down syndrome, specific learning disorders and 

hyperactivity and attention deficits on the student-teacher relationship. 

Electronic Journal of Research in Educational Psychology, 14(1), 89-106. 

Retrieved from 

https://searchebscohostcom.ezproxy.bethel.edu/login.aspx?direct=true&db=eri

c&AN=EJ1096299&site=ehost-live&scope=site  

Rucinski, C. L., Brown, J. L., & Downer, J. T. (2018). Teacher-child relationships, 

classroom climate, and children’s social-emotional and academic development. 

Journal of Educational Psychology, 110(7), 992-1004. Retrieved from 

https://searchebscohostcom.ezproxy.bethel.edu/login.aspx?direct=true&db=eri

c&AN=EJ1191891&site=ehost-live&scope=site  

https://searchebscohostcom.ezproxy.bethel.edu/login.aspx?direct=true&db=eric&AN=EJ1191891&site=ehost-live&scope=site
https://searchebscohostcom.ezproxy.bethel.edu/login.aspx?direct=true&db=eric&AN=EJ1191891&site=ehost-live&scope=site


 64 
Santos, G. D., Sardinha, S., & Reis, S. (2016). Relationships in inclusive classrooms. 

Journal of Research in Special Educational Needs, 16, 950–954 

Sucuoglu, B., Bakkaloglu, H., Demir, S., & Atalan, D. (2019). Factors predicting the 

development of children with mild disabilities in inclusive preschools. Infants and 

Young Children, 32(2), 77–98. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 


	Perspectives on the Quality of the Student-Teacher Relationship between Students with a Disability and Typically Developing Students and Developmental Outcomes
	Recommended Citation

	tmp.1628561883.pdf.Peqg9

